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ABSTRACT 
 
 
Putri Arumningtyas, 2017. A DESCRIPTIVE STUDY OF IMPOLITENESS 
UTTERANCES IN THE TEACHER-STUDENTS INTERACTION IN 
ENGLISH TEACHING AND LEARNING PROCESS AT THE SEVENTH 
GRADE  OF SMP AL ISLAM KARTASURA IN THE ACADEMIC YEAR OF 
2016/ 2017. English Education, Islamic Education and Teacher Training faculty. 
 
Advisor  : Kurniawan, M. Hum. 
Keywords : Impoliteness, Types, Context Situation, Responses 
 
This research examines impoliteness aspects obtain from the utterances 
spoken by the students of SMP Al Islam Kartasura academic year of 2016/ 2017 
by using pragmatic approach. The objectives of this research are to describe: 1) 
the types of impoliteness utterances addressed to the teacher, 2) to explain the 
context situation of the impoliteness utterances, and 3) to describe the responses 
of teacher to the impoliteness utterances in the English teaching and learning 
process. 
This research used qualitative method. The data were in the form of 
utterances spoken by the students and teacher, while the contexts of the data were 
dialogues. The sources of this research were the script of the dialogues spoken by 
the students and teacher. The primary instrument of this research was observation, 
while the secondary instrument was the data sheet. The researcher used analysis of 
documents by note-taking to collect the data. Referential analysis was used to 
analyze the data. Finally, the data were triangulated by experts and those 
interested in the same field of the study to gain the reliability of the research. 
The results of this research are described as follows. First, four types of 
impoliteness strategy occur in the students and teacher interaction in the English 
teaching and learning process. They are positive impoliteness, negative 
impoliteness, sarcasm or mock impoiteness, and withhold politeness. Negative 
impoliteness becomes the most dominant type used by the students. Meanwhile, 
bald on record impoliteness does not exist in the utterances. Second, the context of 
situation happens in the classroom, with students and teacher as the participants. 
Third, there are three responses which occur in the utterances, they are no 
response, accepting, and countering the face attack. Countering the face attack 
appear is defensive countering. Defensive countering becomes the most frequent 
choice of responses of impoliteness strategy used by the teacher. To sum up, the 
responses of impolite acts are influenced by the way the face attacks are conveyed 
and the relationship between the persons doing the face attacks and the 
addressees. 
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ABSTRACT 
 
 
Putri Arumningtyas, 2017. A Descriptive Study Of Impoliteness Utterances In The 
Teacher-Students Interaction In English Teaching And Learning Process Of The 
Seventh Grade Students Of SMP Al Islam Kartasura Academic Year 2016/ 2017. 
English Education, Islamic Education and Teacher Training faculty. 
Advisor  : Kurniawan, M. Hum. 
Keywords : Impoliteness, Types, Context Situation, Responses, Students and 
Teacher. 
Penelitian ini menguji aspek implisit dari ujaran yang diucapkan oleh 
siswa SMP Al Islam Kartasura tahun 2016/2017 dengan menggunakan 
pendekatan pragmatik. Tujuan dari penelitian ini adalah untuk mendeskripsikan 
jenis ucapan ketidaksopanan yang ditujukan kepada guru, untuk menjelaskan 
situasi konteks dari ujaran implisit, dan untuk menggambarkan tanggapan 
terhadap ujaran implisit dalam proses belajar dan mengajar bahasa Inggris. 
Penelitian ini menggunakan metode kualitatif. Data tersebut berupa ujaran 
yang diucapkan oleh siswa dan guru, sedangkan konteks data adalah dialog. 
Sumber penelitian ini adalah naskah dialog yang diucapkan oleh siswa dan guru. 
Instrumen utama penelitian ini adalah observasi, sedangkan instrumen sekunder 
adalah lembar data. Peneliti menggunakan analisis dokumen dengan cara 
mencatat untuk mengumpulkan data. Analisis rujukan digunakan untuk 
menganalisis data. Akhirnya, data tersebut di triangulasi oleh para ahli dan 
mereka yang tertarik pada bidang studi yang sama untuk mendapatkan reliabilitas 
penelitian. 
Hasil penelitian ini adalah sebagai berikut. Pertama, empat jenis strategi 
impoliteness terjadi pada interaksi siswa dan guru dalam proses belajar mengajar 
bahasa Inggris. Mereka adalah kebodohan positif, kebodohan negatif, sarkasme 
atau ketidakpedulian pura-pura, dan menahan kesopanan. Keteguhan positif 
diungkapkan dalam bentuk disassociating dari yang lain, dan menggunakan tanda 
identitas yang tidak tepat. Ketidaksukaan negatif dapat direalisasikan dalam 
bentuk merendahkan, mencemooh, atau menertawakan, dan mengaitkan yang lain 
dengan aspek negatif secara eksplisit. Sementara sarkasme atau kesopanan pura-
pura hanya diwujudkan dalam bentuk kesopanan yang tidak tulus, dan dengan 
sopan santun dalam bentuk diam. Defensif melawan menjadi realisasi tertinggi. 
Namun, dengan menggunakan pernyataan langsung, jelas, dan tidak ambigu, 
menyerang ruang orang lain, diam dan tidak mengucapkan terima kasih tidak 
ditemukan. Konteks situasi terjadi di kelas, dengan siswa dan guru sebagai 
peserta. Ketiga, ada tiga tanggapan yang terjadi dalam ujaran, tidak ada respon, 
penerimaan, dan penghilangan serangan wajah. Melawan serangan wajah tampil 
defensif. Penangguhan defensif menjadi pilihan paling sering dari tanggapan 
strategi impoliteness yang digunakan oleh guru. Singkatnya, tanggapan tindakan 
tidak sopan dipengaruhi oleh cara serangan wajah disampaikan dan hubungan 
antara orang-orang yang melakukan serangan wajah dan penerima. 
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This research examines impoliteness aspects obtain from the utterances spoken 
by the students of SMP Al Islam Kartasura academic year 2016/ 2017 by using pragmatic 
approach. The objectives of this research are to describe the types of impoliteness 
utterances addressed to the teacher, to explain the context situation of the impoliteness 
utterances, and to describe the responses to the impoliteness utterances in the English 
teaching and learning process. 
This research used qualitative method. The data were in the form of utterances 
spoken by the students and teacher, while the contexts of the data were dialogues. The 
sources of this research were the script of the dialogues spoken by the students and 
teacher. The primary instrument of this research was observation, while the secondary 
instrument was the data sheet. The researcher used analysis of documents by note-taking 
to collect the data. Referential analysis was used to analyze the data. Finally, the data 
were triangulated by experts and those interested in the same field of the study to gain the 
reliability of the research. 
The results of this research are described as follows. First, four types of 
impoliteness strategy occur in the students and teacher interaction in the English teaching 
and learning process. They are positive impoliteness, negative impoliteness, sarcasm or 
mock impoiteness, and withhold politeness. Negative impoliteness becomes the most 
dominant type used by the students. Meanwhile, bald on record impoliteness does not 
exist in the utterances. Second, each type of impoliteness strategy has its particular 
realization. Positive impoliteness is expressed in the form of disassociating from the 
other, and using inappropriate identity markers. Negative impoliteness can be realized in 
the form of condescending, scorning, or ridiculing, and associating the other with a 
negative aspect explicitly. Meanwhile, sarcasm or mock politeness is only realized in the 
form of employing insincere politeness, and withhod politeness in the form of being 
silent. Defensive countering becomes the highest realization. However, using direct, 
clear, and unambiguous statement, invading the other’s space, being silent and failing to 
thank are not found. The context of situation happens in the classroom, with students and 
teacher as the participants. Third, there are three responses which occur in the utterances, 
they are no response, accepting, and countering the face attack. Countering the face attack 
appear is defensive countering. Defensive countering becomes the most frequent choice 
of responses of impoliteness strategy used by the teacher. To sum up, the responses of 
impolite acts are influenced by the way the face attacks are conveyed and the relationship 
between the persons doing the face attacks and the addressees. 
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ABSTRACT 
 
 
Putri Arumningtyas, 2017. A DESCRIPTIVE STUDY OF IMPOLITENESS 
UTTERANCES IN THE TEACHER-STUDENTS INTERACTION IN 
ENGLISH TEACHING AND LEARNING PROCESS AT THE SEVENTH 
GRADE  OF SMP AL ISLAM KARTASURA IN THE ACADEMIC YEAR OF 
2016/ 2017. English Education, Islamic Education and Teacher Training faculty. 
 
Advisor  : Kurniawan, M. Hum. 
Keywords : Impoliteness, Types, Context Situation, Responses 
 
This research examines impoliteness aspects obtain from the utterances 
spoken by the students of SMP Al Islam Kartasura academic year of 2016/ 2017 
by using pragmatic approach. The objectives of this research are to describe: 1) 
the types of impoliteness utterances addressed to the teacher, 2) to explain the 
context situation of the impoliteness utterances, and 3) to describe the responses 
of teacher to the impoliteness utterances in the English teaching and learning 
process. 
This research used qualitative method. The data were in the form of 
utterances spoken by the students and teacher, while the contexts of the data were 
dialogues. The sources of this research were the script of the dialogues spoken by 
the students and teacher. The primary instrument of this research was observation, 
while the secondary instrument was the data sheet. The researcher used analysis of 
documents by note-taking to collect the data. Referential analysis was used to 
analyze the data. Finally, the data were triangulated by experts and those 
interested in the same field of the study to gain the reliability of the research. 
The results of this research are described as follows. First, four types of 
impoliteness strategy occur in the students and teacher interaction in the English 
teaching and learning process. They are positive impoliteness, negative 
impoliteness, sarcasm or mock impoiteness, and withhold politeness. Negative 
impoliteness becomes the most dominant type used by the students. Meanwhile, 
bald on record impoliteness does not exist in the utterances. Second, the context of 
situation happens in the classroom, with students and teacher as the participants. 
Third, there are three responses which occur in the utterances, they are no 
response, accepting, and countering the face attack. Countering the face attack 
appear is defensive countering. Defensive countering becomes the most frequent 
choice of responses of impoliteness strategy used by the teacher. To sum up, the 
responses of impolite acts are influenced by the way the face attacks are conveyed 
and the relationship between the persons doing the face attacks and the 
addressees. 
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CHAPTER I 
INTRODUCTION 
 
A. Background of the Study 
The phenomenon of impoliteness is to do with how offense is 
conducted upon the language. The language impoliteness will cause the social 
conflict and disharmony between teacher and students. Language impoliteness 
which is uttered by male and female students is different one to another based 
on the cultural and social attributes. Students who utter language impoliteness 
to their teacher happened in classroom interaction. Classroom interaction 
plays an important role in teaching and learning process. It functions to build a 
pleasant atmosphere in the classroom and encourages students become 
effective communicators (Dagarin, 2004: 128).  
The employment of impolite or polite language is based on people‟s 
purposes in conducting communication. They can use polite language which 
means linguistic strategies that can keep or save the other‟s face. In contrast, 
when the speakers use impolite language, it means they employ linguistic 
strategies to attack or threat the other‟s face. In linguistics, people can study 
polite and impolite language by using pragmatics approach. 
Prior observation made by the researcher at SMP Al Islam Kartasura, 
one of Islamic junior high school in Kartasura, found that the teacher-students 
interaction in English teaching and learning process involving utterances 
which violate the politeness principle. Impoliteness utterances often occur in 
the interaction of teacher-students during the teaching and learning process in 
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the classroom. Besides, the students also use some impolite utterances outside 
the classroom. The use of impoliteness utterances here is considered violating 
the politeness principle of the language in the communication process. This 
violation of politeness principle happens due to the diversity of students‟ 
social background. Besides, family environment also affect the students‟ way 
in communicating and their attitude in speaking with other people, especially 
the older one.   
In addition, teachers report that it has been difficult to manage the 
classes and enforce disciplinary measures and more especially the males. 
Students, on the other hand, complain that they are not treated fairly and do 
not have opportunities to explain to teachers their complaints. Among the 
main teacher complaints are students come to class late and begin to talk to the 
students next to them while the teacher is trying to give a lecture, call out 
answers to questions without raising their hands, constantly interrupt the 
teacher with irrelevant or trivial questions, give inappropriate remarks to both 
teacher and other students, address the teacher informally, walk out of the 
class before it is completed, and play with things such as mobile phones and 
the like. Although teachers often reprimand these students, issue warnings, or 
refer them to the office concerned, the „impoliteness‟ continues and teachers 
become more frustrated as it is negatively affecting the teaching and learning 
process (personal communication with teachers and students). 
Language, which links interlocutors in a dynamic interaction, is an 
integral part of human life. Speakers use language to express their thought, 
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feeling, and emotions. In communication, people adhere to cultural norms 
showing that they are competent speakers. Robin Lakoff (1989: 116) 
suggested two underlying rules of pragmatic competence; be clear and be 
polite. Ideally, the speakers must fulfil both requirements, but sometimes the 
rules conflict. Talking about politeness, it could not be separated from the 
culture involved. An utterance is considered (im)polite depends on its use. All 
cultures provide rules for appropriate communication approach, defining 
behaviours that should occur, that may occur and that should not occur in 
given context 
One of the aims of learning English as a foreign language is to be able 
to communicate. Learners should have communicative competence that 
comprises not only linguistic competence, but also socio-cultural, 
interactional, formulaic and strategic competence (Celce-Murcia, 2007: 45). 
Socio-cultural, interactional, and strategic competences refer to the speaker‟s 
pragmatic knowledge. 
Since talking in the proper way is very important in making 
conversation with other people, pragmatics knowledge would be useful to take 
into consideration for successful communication. Pragmatics is a sub field of 
linguistics that has been defined as: “the study of language from the point of 
view of users. Especially of the choices they make, the constraints they 
encounter in using language in social language and the effect of their use of 
language has on other participants in the act of communication”(Crystal, 1997 
in Shokouhi and Rezaei, 2015: 2). Pragmatics focuses on the use of language 
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in particular situations; it explains the elements that influence on both literal 
and nonliteral meaning in peoples‟ communication. According to Fasold 
(2006: 137) “Pragmatics concerns both the relationship between context of use 
and sentence meaning, and the relationships among sentence meaning, context 
of use, and speaker‟s meaning.” 
The pragmatic perspective can be particularly defined as knowledge of 
communicative action and how to carry it out, and the ability to use language 
appropriately according to context (Kasper, 1997). Language classroom can be 
seen as sociolinguistic environment and discourse communities in which 
interlocutors use various functions of language to establish a communication 
system, and the teacher-student interaction is believed to contribute on 
students‟ language development (Consolo, 2006: 34).  
Learning a foreign language involves not only knowing how to speak 
and write, but also how to behave linguistically. Therefore, the teacher-student 
interaction in class is influenced by their pragmatic knowledge, how to behave 
and respond in different situations and contexts. Pragmatic competence is 
defined as the ability to communicate effectively and involves knowledge 
beyond the level of grammar. Bardovi-Harlig (cited in Grossi, 2009: 53) 
argues that the classroom is a place where pragmatic instruction can occur. In 
order to be successful in communication, it is essential for second language 
learners to know not just grammar and text organization but also pragmatic 
aspects of the target language (Bachman, 1990). Pragmatic knowledge has a 
close relationship with knowledge of socio-cultural values and beliefs. 
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Classroom instructions with awareness in pragmatic aspects of social 
interaction can be very useful for learners. It can be challenging to find useful 
teaching materials and to integrate pragmatics into an existing syllabus. The 
challenge for foreign language teaching is how to arrange learning 
opportunities in such a way that they benefit the development of pragmatic 
competence in foreign language (Kasper, 1997: 151). The knowledge of 
politeness is important in classroom teaching of a foreign language. Moreover 
politeness can have an instrumental role in the social interaction. Brown and 
Levinson's (1987: 61) theory places politeness as a universal face-threatening 
strategy. Politeness strategies used by teacher and students in the class can 
play an important role in learning and teaching process. 
Brown and Levinson (1987: 62) state that politeness is served as a 
rational behavior to all humans that every member has a positive and a 
negative face. Besides, Goffman (1967: 11) also states that in politeness, face 
is a representation of a self-image that wants to be approved as a social 
attribute in order to show a good impression shared to others as in both 
religious and profession.  
Based on the above definition, it can be inferred that politeness is one 
of social phenomena that play important roles in our interaction. While hardly 
do we maintain the face, we may trip over of the politeness inversion, i.e. 
impoliteness. The idea of culture as system of shared norms leads to a vague 
distinction of which „polite‟ and „impolite‟. Impoliteness evaluation is 
situational embedded and argumentative. Basically, impoliteness has several 
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synonyms in the English language and somehow they all refer to the 
evaluation of negative behavior (Culpeper, 2010: 3233), because they attack 
somebody‟s identity or rights, and they cause specific emotional reactions 
(e.g. hurt, anger). It has been directly associated with the intentions of the 
speaker and perceptions of the hearer. 
Impoliteness is a communicative strategies with the opposite 
orientation, that of attacking one's interlocutor and causing disharmony. 
Locher and Bousfield (in Kuntsi, 2012: 8) state that impoliteness is behavior 
that is face-aggravating in a particular context. In simple definition, 
impoliteness can be interpreted as rudeness, Culpeper (2008: 31-32). 
However, Culpeper‟s suggestion is that impoliteness is intentional while 
rudeness is unintentional negative behavior. Culpeper‟s work includes a 
framework of impoliteness which is based on the theory of Brown & Levinson 
(1987). Culpeper (1996: 356) defines five impoliteness super-strategies which 
are opposites of Brown & Levinson‟s politeness super-strategies. Culpeper 
(1996: 356-357) describes the five super-strategies as follows: bald-on record, 
positive, negative, mock impoliteness, withhold politeness. 
Halliday (1985: 271) developed an analysis of context in terms of 
field, tenor and mode. According to Shuqin Hu (2010: 3) Field refers to what 
is happening, to the nature of social action that is taking place. Tenor refers to 
who is taking part, to the nature of the participants, their status and roles: what 
kind of role relationship obtain among the participants, including permanent 
and temporary relationships of one kind or another, both the types of speech 
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role that they are taking on in the dialogue and the whole cluster of socially 
significant relationships in which they are involved. Mode refers to the way 
the language is being used in the speech interaction, including the medium 
(spoken, written, written to be spoken, etc.) Here, impoliteness works in 
everyday life such as in the work fields or education field. Therefore, this 
research focuses on to examine the phenomenon of impoliteness strategies in 
teacher-student interaction in English as a Foreign Language (EFL) classroom 
context. 
Thus, in the teaching and learning process, teaching is understood as 
an interactive and reflective process, with a teacher continually engaged in 
differentiated and updated activities for his/ her students. With these activities, 
meanings are formed in the process of interaction between the subjects, and 
not only in the transmission of a codified knowledge which is given 
beforehand (Cruz & Martinón, 1998; Godino & Llinares, 2000; Yackel, 2000). 
In a specific language learning environment, classroom activities 
hosted (not controlled, but guided) by teachers shapes like a special 
interpersonal relationship. It is similar to any other social relationship in that 
interlocutors have to work hard to promote their effective communication. 
What is the difference are teachers‟  dominant advantages in much of the 
communication as a result of their social status, knowledge and relative power. 
Random questions asked before class might prove something. Why don‟ t you 
raise your hand since you know the answer? Why don‟ t you stand up and 
correct teachers‟  wrong answers? Their answer is “I dare not because 
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teachers look unapproachable” or “We are afraid to challenge teachers 
because they may be introducing “new knowledge‟  though seemingly it is a 
wrong answer”. This sounds ridiculous but it is understandable as teachers 
used to be “any of them” Liu Peng et. al., (2014: 111). 
Teachers have to ensure that information exchange, instructions and 
discussion are all possible, while students need to be able to engage in 
discussions, complete assignments and interact with each other and with 
teachers. In their interaction, teachers and students are quite aware that the 
ability to participate in the communication process lies in the ways in which 
they use the language. In other words their construction of sentences, their 
„ways of getting their message across‟ and also how they relate to each other 
plays a very important role in the nature and quality of the interaction. As 
participants in the communication process, we may see interaction as being 
built up of different expressions which may be used as we attempt to establish 
and maintain social and professional relationships. The different expressions 
do not only include linguistic features such as words but also gestures, pauses 
and tone. In using these expressions, we choose strategically relevant language 
to initiate and maintain interaction. Depending on the reason to communicate 
or interact, teachers and students may fulfill socially recognized and accepted 
ways of requesting, offering, suggesting, complaining for example. The 
language chosen in these instances would then include indirect expressions 
and implicatures, Markus (2011: 4). 
9 
 
 
 
Previous study conducted by Siti (2017), found that there were 4 types 
of language impoliteness used by the male students in the classroom 
interaction, namely 1) bald on record impoliteness, 2) positive impoliteness, 3) 
negative impoliteness, and 4) withhold politeness and there were two types of 
language impoliteness used by the female students, namely 1) positive 
impoliteness and 2) withhold politeness. Positive impoliteness was the most 
dominant strategies used by male and female students in the classroom 
interaction and the least strategy was withhold politeness, and The use of 
language impoliteness in the classroom interaction by the students have some 
reasons. 
Based on the above literature review and previous research, the 
researcher is interesting to conduct a research in impoliteness interaction of 
teacher-students in the English teaching and learning process. Culpeper (2011: 
38) defines impoliteness as a communicative strategies designed to attack 
face, and hereby cause social conflict and disharmony.  
Below is one of example of impoliteness in the English teaching and 
learning process in the classroom based on the prior observation at SMP Al 
Islam Kartasura: 
Context of situation:  
This interaction happens in the classroom during the process of 
English teaching and learning. The teacher asked to the student to 
identify news that he heard. Then, the second student interrupted the 
conversation by mocking the first student. 
Teacher : “Kamu nontonnya jam berapa?” 
Students : “12 malam” 
Teacher  : “Silahkan beritanya apa saja?” 
Students : “Pok nori we, hahaha,jujur” 
 
10 
 
 
 
In that situation, the student did negative impoliteness strategy since he 
ridiculed his teacher. According to Culpeper (1996: 356), some output 
strategies of negative impoliteness are frighten, and condencend or ridicule. 
Therefore, based on the student‟s statement it could be stated that ridiculing 
the addressee is one of the output strategies of negative impoliteness. Negative 
impoliteness is used to damage the addressee‟s negative face. The negative 
face is used by the speaker in order to be not to be disturbed. 
In the above example, context of situation will help to make 
interpretations on how speakers choose and compile their utterances 
depending on who they are talking to and when and where the communication 
is taking place. Context is one of the factors that give an effect to people how 
they use the language. According to Asher (1994: 731) context is one of those 
linguistic terms which are constantly used in all kinds of context but never 
explained. It has the relationship with meaning and they are important in 
pragmatics. Finnegan et al. (1997: 345) state that the essential element in the 
interpretation of an utterance is the context in which it is uttered. The context 
can influence the speaker on how to use the language. Yule (1996: 21) states 
that context simply means the physical environment in which a word is used. 
According to the observation and analysis, the researcher decided to 
conduct the research in impoliteness interaction of teacher-students in the 
English teaching and learning process. Through this research, the researcher 
would like to review the types of impoliteness proposed by Culpeper, 2011 for 
knowing which types are used in the interaction of teacher-students in the 
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English teaching and learning process. Therefore, this research entitled “A 
DESCRIPTIVE STUDY OF IMPOLITENESS UTTERANCES IN THE 
TEACHER-STUDENTS INTERACTION IN ENGLISH TEACHING AND 
LEARNING PROCESS AT THE SEVENTH GRADE  OF SMP AL ISLAM 
KARTASURA IN THE ACADEMIC YEAR OF 2016/ 2017”. 
 
B. Identification of the Problems 
Based on the background of the study, this research is mainly 
concerned with the Impolite Utterances Spoken by the Students of SMP Al 
Islam Kartasura academic Year of 2016/ 2017. Therefore, the problem can be 
formulated as follows:  
1. Students are lack in using the language of politeness in the process of 
English teaching and learning. 
2. Students have limited ability in understanding the language of politeness. 
 
C. Limitation of the Study 
Based on the background of the research, the researcher will limit the 
research on:  
The main aspect of this research is to describe the language impoliteness 
uttered by students to the teacher in the classroom interaction. In this research, 
the analysis is focused on the student‟s utterances to the teacher in (a) 
instruction (teaching and learning process) and (b) classroom activity. 
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D. Problem Statement  
Based on the limitation of the research, the problem statements of this 
research are as follows: 
1. What types of Impoliteness utterances spoken by the Students in the 
Teacher-students interaction in English teaching and learning process at he 
seventh grade of SMP Al Islam Kartasura in the academic year of 2016/ 
2017?  
2. What are the Context Situation of the Impoliteness utterances in the 
Teacher-students interaction in English teaching and learning process at 
the seventh grade of SMP Al Islam Kartasura in the academic year of 
2016/ 2017? 
3. How do the Teacher Response in the Impoliteness utterances in the 
Teacher-students interaction in English teaching and learning process at 
the seventh grade  of SMP Al Islam Kartasura in the academic year of 
2016/ 2017? 
 
E. Objective of the Study 
Based on the problem statements, the research objectives are arranged 
as follows: 
1. To describe the types of Impoliteness utterances spoken by the students in 
the Teacher - Students interaction in English teaching and learning process 
at the seventh grade of SMP Al Islam Kartasura in the academic year of 
2016/ 2017. 
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2. To describe the context situation of the Impoliteness utterances in the 
Teacher-Students interaction in English teaching and learning process at 
the seventh grade of SMP Al Islam Kartasura in the academic year of 
2016/ 2017. 
3. To describe the teacher response in the Impoliteness utterances in the 
Teacher - Students interaction in English teaching and learning process at 
the seventh grade  of SMP Al Islam kartasura in the academic year of 
2016/ 2017. 
 
F. Benefit of the Study 
In order to clarify the benefit, the researcher would like to elaborate as 
follows: 
1. Theoretically  
This research is hopefully could give more understanding of pragmatics 
study, particularly the maxim violation of politeness principle. The teacher 
or the reader can get further information and knowledge about the types of 
impoliteness utterances. Moreover, these theories can help the reader to 
identify the context situation of the impoliteness utterances as well as 
determine the response of the hearer. Besides, the reader will be able to 
identify the impoliteness strategy in English teaching and learning process. 
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2. Practically  
a. For the researcher  
Hopefully, this research can give more information and knowledge 
about maxim violation of politeness principle, particularly 
impoliteness utterances which often occur in the interaction between 
teacher and students in English teaching and learning process.  
b. English Teacher 
Hopefully, this research can give more information to the teacher about 
the appropriate utterance to be spoken in English teaching and learning 
process, either by the teacher or students. By using appropriate 
utterance will help the teacher-students to build a good 
communication. Being polite in classroom interaction is very important 
to create effective teaching learning process.  Furthermore, the teacher 
can make the students understand about the material and make a good 
interaction with them to find out more about their competence and 
character by using polite principles. 
c. For the Students 
Hopefully, this research can help the students to identify the 
impoliteness utterances in the interaction of teacher-students including 
the message brought in the utterances. This research can also help the 
students to speak in accordance with the politeness principles. 
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G. Key Term of the Research 
To get the clear understanding about this study, the writer would like 
to give some definitions of the following terms, 
1. Teaching and Learning 
Brown (2000: 7) defines the concept of teaching. He explains that 
teaching is guiding and facilitating learning encouraging the learners to 
learn, and setting the condition for learning.  
2. Pragmatics 
 Levinson (1983: 5) defines that pragmatics is the study of language 
use, that is the study of relation between language and context which is 
basic to an account of language understanding which involves the making 
of inferences which will connect what is said to what is mutually assumed 
or what has been said before. 
3. Impoliteness 
Culpeper (2011: 38) defines impoliteness as a communicative 
strategies designed to attack face, and hereby cause social conflict and 
disharmony.  
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CHAPTER II 
REVIEW OF RELATED LITERATURE 
 
A. Theoretical Description  
1. Teaching and Learning 
a. Teaching and Learning Definition 
Teaching is a process to give guidance to the students to reach 
their goals. Teaching known as “instruction”, means a process that 
makes someone do learning. It is a media for learning process includes 
behavior individual changes through pre-planned. Thus, teaching play 
role as the process where the students grow up for being older. 
The definition of teaching cannot be separated from the 
definition of learning. The understanding towards the concepts of 
teaching and learning may underlie the success of language teaching 
and learning process. Therefore, the following presents a discussion on 
the notion of teaching and learning. Tomlinson (1998: 4) states that 
learning is normally considered to be a conscious process which 
consists of the committing to memory of information relevant to what 
is being learned. In addition, Murray and Christison (2011: 140), state 
that learning is a process that brings together cognitive, emotional, and 
environmental influences for the purpose of making changes in one‟s 
knowledge, skills, values, and worldviews. Learning also refers to a 
relatively permanent change in behavior as a result of practice or 
experience. 
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Similarly, Brown (2000: 7) proposes that learning is acquisition 
or getting information and skill which imply storage systems, memory, 
and cognitive system. Based on the above definition, Brown (2000: 7) 
breaks down the components of the definition of learning as follows:  
1) Learning is acquisition or getting. 
2) Learning is retention of information or skill.  
3) Retention implies storage system, memory, and cognitive 
organization. 
4) Learning involves active, conscious focus or and acting upon 
events outside or inside the organism.  
5) Learning is relatively permanent but subject to forgetting.  
6) Learning involves some form of practice, perhaps reinforced 
practice. 
7) Learning is a change in behavior.  
In relation to English teaching learning, Harmer (1998: 24) 
suggests that the natural language acquisition can be difficult to 
replicate in the classroom, but there are elements which can help the 
students learn effectively. The elements are engaged, study, and 
activate. “Engage” is related to a teaching sequence where teachers try 
to arouse students‟ interest by involving their emotion. Meanwhile, the 
concept of “study” focuses on the language and how the language is 
constructed. The last element is “activate”. This term refers to the 
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exercise and activities which are designed to get the students using 
language as freely and communicatively as they can.  
In fact, teaching and learning are related to each other. 
Language learning cannot be separated from language teaching. To 
learn is to know something while to teach is to let learners know 
something. Brown (2000: 7) defines the concept of teaching. He 
explains that teaching is guiding and facilitating learning encouraging 
the learners to learn, and setting the condition for learning.  
Supporting the above definition, Blum in Richard and 
Renandya (2002: 21) processes that an effective teaching considers 
some crucial aspects. It includes well-planned curriculum, efficient 
classroom activities, focused instruction, and the like. With regard to 
the above aspects, teaching is not only a matter of transferring 
knowledge. Many aspects are involved in the process of teaching 
which determine in effectiveness of teaching process. Those important 
aspects of teaching can be some guidance to create an effective 
teaching in the English teaching and learning process.  
b. Teaching English as a Foreign Language  
By the end of the twentieth century, English was already well 
on its way to becoming a genuine lingua franca, that is a language used 
widely for communication between people who do not share the same 
first (or even second) language (Harmer, 2007: 13). This rapid 
expansion of the use of English as an international language led its 
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position including in Indonesia. In Indonesia, English might be 
categorized as a foreign language. It denotes that the learners of the 
language are the foreigners who study it for various purposes.  
Supporting the above statement, Brown (2001: 118) states that 
English increasingly used as a tool for interaction among non-native 
speakers. He adds that most of English language teacher across the 
globe are non-native English speaker. It means that their language is 
not monolinguals, but bilingualism. Instead, English as a second 
language has become a tool for international communication in 
transportation, education, commerce, banking, tourism, technology, 
diplomacy, scientific researcher in the world including in Indonesia.  
In addition, Brown (2001: 3) states that English as a foreign 
language always refers specifically to English taught in countries 
where English is not a major language of commerce and education. 
They may be obtainable through language clubs, special media, 
opportunity books, or on occasional tourist, but efforts must be made 
to create such opportunities.  
Concerning the way in English teaching, Harmer (2001: 4) 
states that a foreign language does not have an immediate social and 
communication function within the community where it is learned. It is 
mostly to communicate elsewhere. Furthermore, foreign languages are 
those in which the students do not have a readiness for communication 
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beyond their classroom, they may be obtainable through language 
clubs, special media, or books.  
Based on the above statements, it is clear that teaching English 
in Indonesia is regarded as teaching English as a foreign language. 
English is spoken by Indonesian people neither informal nor in daily 
communication. In the daily life, English is learned in a very limited 
environment such as at school as one of the compulsory subjects.  
c. Teaching English in Junior High School  
Cameroon (2001: 15) categorizes children in the ages between 
12 and 14 year as older children and between 7 and 8 years as younger 
children. Thus, students of junior high school, based on their level of 
ages, are still called as young learners. In line with Cameroon, Brown 
(2001: 91) states that junior high school students are in age of 
transition, confusion, self-consciousness, growing, and changing 
bodies and minds. He also adds that teens are in between childhood 
and adulthood, and therefore a very special set of considerations 
applies to teaching them, as follows:  
1) Intellectual capacity adds abstract operational thought around the 
age of twelve.  
2) Attention spans are lengthening as a result of intellectual 
maturation, but once again, with many diversions present in a 
teenager‟s life, those potential attention spans can easily be 
shortened.  
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3) Varieties of sensory input are still important, but, again, increasing 
capacities of abstraction lessen the essential nature of appealing to 
all five senses.  
4) Factors surrounding ego, self-image, and self-esteem are at their 
pinnacle. Teens are ultrasensitive to how others perceive their 
changing physical and emotional selves along with their mental 
capabilities. One of the most important concerns of the secondary 
school teacher is to keep the self-esteem high by:  
a) Avoiding embarrassment of students at all costs,  
b) Affirming each person‟s talents and strengths,  
c) Allowing mistakes and other errors to be accepted,  
d) De-Emphasizing competition between classmates, and  
e) Encouraging small-group work where risks can be taken more 
easily by a teen.   
5) Secondary school students are of course becoming increasingly 
adult like in their ability to make those occasional diversions from 
“here and now” nature of immediate communicative contexts to 
dwell on a grammar point or vocabulary item. But as in teaching 
adults, care must be taken not to insult them with stilted language 
or to bore them with over analyses.  
At junior high school, the English teaching and learning 
process is targeted to enable students to gain the ability to 
communicate in daily life context. As language is a mean of 
communication, students have to be accustomed to speak English 
orally. Their communicative competence has to be developed through 
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tasks and activities which are carried out during the teaching and 
learning process. Considering the fact that the students of junior high 
school are still young learners, the teacher has to organize the lesson 
based on their needs, interest, and characteristics as well. They need 
enjoyable activities, which involves body movement, pictures, real 
objects, during the teaching and learning process.  
d. The Quality of Teaching and Learning  
The quality of teaching learning process in junior high school 
should be effective in order to gain the learning objective. There are 
some components which affect the quality of English teaching and 
learning process. They are listed as follows.  
1) Teacher  
Teacher plays a very important role in bringing the class to 
get a good quality of learning. Teacher has some roles in the 
classroom activities. Harmer (2007: 108) proposes the roles of a 
teacher during the teaching and learning process. The following 
presents a discussion about the roles of a teacher.  
a) Controller: when teachers act as controllers, they are in charge 
of the class and of the activity-taking place and are often 
'leading from the front'.  
b) Prompter: in this stage, the teacher often gives a prompt or 
takes charge in order to encourage the students to be active 
during the lesson. 
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c) Participant: teacher sometimes wants to join the activity done 
in the teaching and learning process. In this stage, the teachers 
are expected to take part during the classroom activities.  
d) Resource: in this stage, the teacher can be one of the most 
important resources in the teaching and learning process. She / 
he can provides all information needed by students.  
e) Tutor: acting as tutor, the teacher can combine both prompter 
and resource role during the teaching and learning process.  
The role of the teacher during the teaching and learning 
process is dependent, based on what the students need to achieve. 
The teacher needs to be able to switch between those various roles. 
The teacher should know the role based on the needs of the 
teaching and learning process. Moreover, Harmer (1998: 2) states 
some criteria of being good teacher.  
“… Teacher must be approachable, can identify with the 
hopes, aspiration, and difficulties of the students, should try 
and draw out the quiet ones and control the more talkative 
ones, should be able to correct without offending them, able 
to control boisterous classes…”  
 
In conclusion, teacher as one of essential components to the 
quality of teaching and learning process should consider many 
aspects in order to be an ideal teacher for the learners. The teacher 
should know well how to control the class. A good teacher also 
needs to have a good classroom management.  
2) Student  
Another essential component in the teaching and learning is 
students or learners. Students or learners are all very different. 
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They differ in obvious ways such as age, gender, nationality, 
language level and personality. The students‟ attitudes in the 
classroom are affected by their motivation, needs, educational and 
cultural background, and learning styles and personalities 
(Hadfield: 2008, 10).  
In English teaching and learning process, the students 
should be given an equal opportunity in using English during the 
classroom activities. In other words, the students have to actively 
involved in every stages of teaching and learning, so that the 
teaching and learning activities run well.  
However, students‟ active involvement does not go far from 
active learning. Bonwell and Elson (1991) define active learning as 
that which involves students in doing things and thinking about the 
things they are doing. They list the following general 
characteristics of strategies that utilize active learning in the 
classroom.  
a) Students are involved in more than listening  
b) Less emphasis is placed on transmitting information and more 
on developing students‟ skill  
c) Students are involved in higher-order thinking (analysis, 
synthesis, evaluation)  
Students are engaged in activities (e.g. discussing, writing, 
reading) Related to the quality of teaching and learning, Mulyasa 
(2004: 174) defines that the quality of teaching and learning 
process can be seen from two aspects: process and products. From 
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the process, it can be said that the quality of teaching and learning 
is effective if all of the students or at least 75 % of them get 
actively involved physically, mentally, and socially in teaching and 
learning process. From the product, it can be said that the quality of 
teaching and learning is effective if all of the students or at least 75 
% of them have positive changes towards their behavior. 
 
2. Classroom Interaction 
Classroom interaction is the internal process of learning that 
consists of sequence of the external interaction between two participants: 
the teacher on the one side and the learners on the other (Maalamah, 1991: 
viii). In line with Maalamah, Brown (2001: 165) states that interaction is 
the collaborative exchange of thought, feelings, ideas between two or more 
people, resulting in a reciprocal effect on each other.  
Another definition of classroom interaction is proposed by Tsui in 
Carter and Nunan (2001: 120). She states that the term classroom 
interaction refers to the interaction between the teacher and learners, and 
among the learners. Each of those components interacts one another during 
the teaching and learning process. 
In the teaching and learning process, the teacher and the student are 
not the only participants in the classroom interaction (Maalamah, 1991: 
13). They also interact with the material, teaching aids, and other 
components that are involved in the English teaching and learning process. 
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Hence, it can be said that classroom interaction is the sequencing process 
of exchanging information, ideas among the participants in the classroom.  
In conclusion, to reach a good quality of teaching and learning 
process, the teacher should encourage the students to be actively 
participate in teaching and learning process. The students must engage in 
asking question, answering questions, giving opinion, and the like. 
Therefore, in this study, it can be concluded that a good quality of teaching 
and learning of English can be seen from how the teacher teaches and how 
the students actively involved in the teaching and learning process. 
 
3. Pragmatics 
a. Pragmatics Definition 
Human language and its context have a close relation. Hence 
(1993: 42) defines pragmatics is the study of the conditions of human 
language uses as these are determined by the context of society. 
Besides, Leech (1983: 6) states that pragmatics is the study of 
meanings in relation to speech situation.  
Levinson (1983: 5) defines that pragmatics is the study of 
language use, that is the study of relation between language and 
context which is basic to an account of language understanding which 
involves the making of inferences which will connect what is said to 
what is mutually assumed or what has been said before. Pragmatics 
can also solve the problem between the speaker and the hearer, 
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especially the problem about point of view. Leech (1983:36) states that 
pragmatics involves problem solving both from the speaker‟s point of 
view and from the hearer‟s point of view. The problem of speaker‟s 
point of view is how to produce an utterance which will make the 
result.  
The wider definition comes from Yule (1996: 3). He states that 
pragmatics is the study of speaker meaning. Pragmatic is the study of 
the contextual meaning, the second definition. The third definition, 
pragmatics is the study of how more gets communicated than said. The 
last definition is that pragmatics is the study of expression of relative 
distance. Yule also says that to understand pragmatics briefly, there is 
a need to make a relationship with other areas of linguistics. Semantics 
and syntax can be related to this study.  
According to the explanations above, it can be concluded that 
pragmatics means a study about the relationship between language, 
meaning and situation. 
b. Context  
Context is one of the factors that give an effect to people how 
they use the language. According to Asher (1994: 731) context is one 
of those linguistic terms which are constantly used in all kinds of 
context but never explained. It has the relationship with meaning and 
they are important in pragmatics. Finnegan et al. (1997: 345) state that 
the essential element in the interpretation of an utterance is the context 
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in which it is uttered. The context can influence the speaker on how to 
use the language. Yule (1996: 21) states that context simply means the 
physical environment in which a word is used. The importance of 
taking of context into account is also well expressed by Hymes (in 
Brown and Yule, 1983: 37) who views the role of the context in 
interpretation as, on the one hand, limiting the range of possible 
interpretation and, on the other hand, as supporting the intended 
interpretation:  
“The use of linguistic form identifies a range of meanings. A 
context can support a range of the meanings. When a form is 
used in a context, it eliminates the meaning possible to that 
context other than those the form can signal: the context 
eliminates from consideration the meanings possible to the 
form other than those the context can support.” 
 
Besides, Mey (1993: 39-40) states that context is more than a 
matter of reference and of understanding what things are about. It 
gives a deeper meaning to utterances. The utterance “It is along time 
since we visited your mother”, when uttered in the living room by a 
married couple, has a totally different meaning from it is uttered by a 
husband and wife while they are standing in front of the hippopotamus 
enclosure at the zoo, in which it can be considered as a joke. 
c. Context of Situation 
Halliday (1985) explain that context of situation serve to 
interpret the social context of the text, the environment in which 
meaning are being exchanged. Context is very important in 
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understanding a text in order to be able to find the real message that 
wants to be conveyed by the writer.  
In connection with context of situation, Firth‟s description cited 
by Halliday and Hasan (1998:8) can be seen as follows:  
1) The participant the situation; what a person referred to as persons 
and personalities, corresponding more or less to what sociologists 
would regard as the statues and roles of the participants;  
2) The action of participant; what they are doing, including both their 
verbal action and their non-verbal action;  
3) Other relevant features of the situation: the surrounding objects and 
events, in so far as they have some bearing on what is going on;  
4) The effect of the verbal action: what changes were brought about 
by what the participants in the situation had to say.  
Dell Hymes cited by Halliday and Hasan (1989: 9) proposed a 
set of concept for describing the context of situation, which were in 
many ways similar to those of Firth. He identified into the form and 
content of the message, the setting, the participants, the intent and 
effect of the communication, the key, the medium, the genre, the 
norms of interaction. The three concepts of the context situation based 
on the using based on Halliday and Hasan‟s theory can be seen in the 
points below:  
1) The Field of Discourse refers to what is happening, to the nature 
of the social action that is taking place.  
2) The Tenor of Discourse refers to who is taking part, to the nature 
of the participants, their statues and roles.  
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3) The Mode of Discourse refers to what part the language is 
playing, what it is that the participants are expecting the language 
to do for them in that situation (Halliday and Hasan, 1989: 12). 
 
4. Theory of Politeness 
The basic concept adopted in this research is politeness developed 
by Brown & Levinson (1987). They assume that each participant is 
endowed with what they call face, which is developed into negative face 
and positive face. One's negative face includes claims to territories, to 
freedom of action and freedom from imposition. One‟s positive face 
involves the needs for social approval, or the want to be considered 
desirable by at least some others. It is based on the presumption that, as 
part of a strategy for maintaining their own face, the mutual interest of 
participants in a conversation is to maintain their face from others. 
According to Yule (1996: 106) politeness is a system of 
interpersonal relations designed to facilitate interaction by human 
interaction by minimizing potential conflict and confrontation inherent in 
all human interchange.  Furthermore, she also states that politeness is 
interpreted as a strategies (or series of strategies) employed by the speaker 
to achieve a variety of goals, such as promoting or maintaining 
harmonious relations.   
Meanwhile, according to Weydt (1983 in Trosborg 1995: 24) 
politeness can be said as a pragmatics mechanism in which a variety of 
structures (including non-verbal and prosodic features) work together 
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according to the speaker‟s intention of achieving a smooth 
communication. Thus, politeness can be determined from the linguistic 
form used, the context of the utterance, the relationship between speaker 
and hearer (Yule, 1996: 157).   
In discussing politeness, we deal with „face‟. Face means public 
self image of a person. It refers to that emotional and social sense of self 
that every person has and expects everyone else to recognize (Yule, 1996: 
60). Brown and Levinson states that face is something that emotionally 
invested, and that can be lost, maintained, or enhanced, and must be 
conventionally attended to in interaction (1987: 61).  
Meanwhile, in many forms of face to face interaction, all 
participants will be concerned to maintain not only their own face but also 
the others face. Therefore, Face Threatening Acts (FTAs) can be explained 
as acts that infringe on the hearer‟ need to maintain his/her self esteem, 
and be respected. Politeness strategies are developed for the main purpose 
of dealing with these FTAs.  
In relation with this understanding, politeness in an interaction can 
be defined as the means employed to show awareness of another person‟s 
face. The awareness includes the relative power relationship between 
speaker and hearer, the social distance between speaker and hearer, and the 
individual ranking of the particular imposition in the social context in 
which it is used.   
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Brown and Levinson (1987: 70) describe “face” as “the public self-
image that every member wants to claim for himself, consisting in two 
related aspects: negative face and positive face. Negative face is the want 
of every „competent adult member‟ that his actions be unimpeded by 
others. Positive face is the want of every member that his wants be 
desirable to at least some others. Brown and Levinson (1987) also state 
that in human communication, either spoken or written, people tend to 
maintain one another's face continuously, and this tendency adds up to 
politeness. If the hearers‟ need to maintain his/her self-esteem, and be 
respected is violated by an act during conversation, they call these acts as 
“Face Threating Acts” (FTAs). Brown and Levinson (1987, p.60) offer 
four politeness strategies in order to deal with these FTAs: “bald on 
record, negative politeness, positive politeness and off-record indirect”.    
Bald on-record strategies focus on clarity and efficency, and do 
nothing to minimize threats to the hearer‟s “face” (e.g. I want some water). 
These strategies are similar to Grice‟s conversational maxims, which are 
„maxim of quality (be sincere), maxim of quantity (don‟t say less/more 
than requqired), maxim of relevance (be relevant), and maxim of manner 
(avoid ambiguity)‟ (Grice, 1989). Positive politeness strategies give 
importance to the hearers‟ face, minimize the potential threat of an FTA 
and the relationship is friendly (e.g. Is it ok for me to have some water?). 
Positive politeness could be defined as an involvement based approach 
made by the speaker for understanding, approving of, and admiring the 
33 
 
 
 
positive image of the hearer (Wagner, 2004). Negative politeness strategy 
recognizes the hearer‟s face, as well, but it also admits that you are in 
some way imposing on the hearer (e.g. I don‟t want to bother you but, 
would it be possible for me to have some water?).  
According to Brown and Levinson (1987: 63), negative politeness 
strategies are universally more preferred since it is safer to assure the 
addressee‟s peace and determination rather than the speaker‟s expressions 
of regard.  However, some scholars such as Ho (1994), Lavandera (1988), 
this assumption. According to these scholars, negative politeness does not 
have value over positive politeness. Reversely, positive politeness could be 
preferred more because of its avoidance-based, off record verbal behaviour 
or other means of addressing face. The last strategy is off-record indirect. 
It is done in such a way that it is impossible to ascribe only one clear 
communicative intention to the act. The speaker leaves himself/ herself 
„out‟ by trying to avoid the direct FTA of asking for water (e.g. It‟s so hot, 
it makes you really thirsty). They are essentially indirect uses of language. 
In conclusion, politeness is one of social phenomena that play 
important roles in our interaction. While hardly do we maintain the face, 
we may trip over of the politeness inversion, i.e. impoliteness. The idea of 
culture as system of shared norms leads to a vague distinction of which 
„polite‟ and „impolite‟. 
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5. Theory of Impoliteness 
People often express their feelings with impolite language that can 
cause conflict. They often cannot control their behaviour or language when 
they communicate to others. They do not think about politeness strategy 
but they prefer to perform impoliteness strategy to express their feelings. 
According to Bousfield and Locher (2008: 3), impoliteness is a manner 
which is face-aggravating in a specific situation. It can be defined that 
impolite act is the behaviour which is intended to irritate someone‟s face. 
Eelen (2001: 15) also states that impoliteness is employed by 
people when they do not return a salutation or they prefer to keep silent. 
People often expect others to reply the salutation when they communicate. 
However, in some cases, some people often prefer to keep silent to 
perform impolite act. 
Constructing the definition and theory of impoliteness has proved 
rather problematic because there was no established theoretical framework 
that could be used properly. In regards to this current study, Culpeper‟s 
definition toward notion of impoliteness is used as follows:  
“Impoliteness is a negative attitude toward specific behaviours 
occurring in specific contexts. It is sustained by expectations, 
desires and/ or beliefs about social organization, including, in 
particular, how one person‟s or group‟s identities are mediated by 
others in interaction”. (Culpeper, 2010: 3233). 
 
Through this research, the writer would like to review the strategies 
of impoliteness proposed by Culpeper in 1996, 2003, and 2005 for 
knowing which strategies are used by most of Indonesian participant on 
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giving online comment(s) in football website. The strategies are bald on 
record impoliteness, positive impoliteness, negative impoliteness, sarcasm 
or mock politeness, and withhold politeness which is systematically 
related to the degree of face threat from the least to the highest.  These five 
strategies relate to three crucial social variables; relative power, social 
distance, and the forcefulness of the act involved (otherwise referred to as 
power, solidarity, and weight). Those strategies are explained in the 
following part. 
 
a. Impoliteness Strategy 
Lachenict, one of the linguists, makes a theory about the act of 
attacking the addressee‟s face. He makes a term of „aggravating 
language‟ which is the further scope of politeness theory. Aggravating 
language is a lesson of rude and insulting language (Turner in 
Bousfield, 2008: 83). Aggravating language has the same goal as the 
impoliteness strategy in which to attack the addressee‟s face. Lachenict 
(1980: 619) has proposed four strategies of „aggravation‟. 
First, off record employs an aggravating language with the 
forms of vague insults, allusions, clues, and irony. Second, bald on 
record produces face    threatening act and interruption directly. Third, 
positive aggravation shows an aggravation to the hearer that he or she 
is not accepted as the part of certain group. Fourth, negative 
aggravation designs an aggravating language which is intended to 
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impose the hearer, disturb his or her freedom, and to damage the 
position of the hearer in the society.  
Moreover, Culpeper also makes a theory which explains an 
intended act to attack someone‟s face. He calls his theory as the theory 
of impoliteness strategy. 
Compared to Lachenict‟s strategies, Culpeper‟s strategies are 
more comprehensive as they consist of five strategies; meanwhile, 
Lachenict‟s strategies consist of four strategies. By using Culpeper‟s 
impoliteness strategies, the researcher can gain complete and obvious 
finding of the data analyzed. Hence, the researcher uses Culpeper‟s 
impoliteness strategies to analyze the data. 
Impoliteness strategies which proposed by Culpeper (1996: 
356-357) can be described as follows. 
1) Bald on Record Impoliteness 
Bald on record impoliteness is used by the speaker to attack 
the addressee‟s face in a straightforward, obvious, unambiguous 
and brief way in situations where the face is at stake (Culpeper, 
1996: 356). It can be defined that someone can damage the 
addressee‟s face by using direct utterances with the intention of 
attacking the addressee‟s face. In addition, Wahid and Omar (2010: 
202) give an example of bald on record impoliteness which is taken 
from the excerpt of The Dumb Waiter. The example of this strategy 
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can be seen in the following dialogue between Ben (A) and Gus 
(B). 
A : “You have never used to ask me so many damn 
questions.” 
B : “No, I just wondering. You‟ve got a job to do. Why don‟t 
you just do it and shut up. 
 
B clearly and directly attacks A‟s face by telling him to do 
his job and shut up. B gives a negative statement to A that can 
make the loss of face of A by saying “No, I just wondering. You‟ve 
got a job to do. Why don‟t you just do it and shut up.” 
Furthermore, it can be concluded that bald on record impoliteness 
can be realized in the form of using direct, clear, and unambiguous 
statement. 
2) Positive Impoliteness 
Culpeper (1996: 356) describes positive impoliteness as the 
strategy which is intended to attack the recipient‟s positive face. 
This strategy is used to attack someone‟s face who wants to be 
acknowledged as a part of the society. In positive impoliteness 
realization, Culpeper (1996: 357) states that the realizations of 
positive impoliteness are in the form of disassociating from the 
others, calling the other names, utilizing taboo words, and using 
inappropriate identity markers. 
a) Disassociating from the Others 
The criteria of disassociating from the others are 
rejecting association with other people and evading sitting 
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together (Culpeper, 1996: 357). Bousfield (2008: 104) further 
takes an example of this realization from the extract of The 
Clampers. A Sergeant Major calls his fellow recruit named 
Parry. He has been fighting with other recruit because he is 
under the influence of alcohol. Then, the sergeant major says 
“I‟m hoping the OC recommends you to be discharged from 
the army. I don‟t want you. Because you are a pathetic 
individual do you understand?” 
In the example above, Sergeant Major disassociates 
Parry by saying “I don‟t want you” and indirectly disassociates 
Parry from the army when he says “I‟m hoping the OC 
recommends you to be discharged from the army.” 
b) Disassociating from the Others 
The criteria of disassociating from the others are 
rejecting association with other people and evading sitting 
together (Culpeper, 1996: 357). Bousfield (2008: 104) further 
takes an example of this realization from the extract of The 
Clampers. A Sergeant Major calls his fellow recruit named 
Parry. He has been fighting with other recruit because he is 
under the influence of alcohol. Then, the sergeant major says 
“I‟m hoping the OC recommends you to be discharged from 
the army. I don‟t want you. Because you are a pathetic 
individual do you understand?” 
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In the example above, Sergeant Major disassociates 
Parry by saying “I don‟t want you” and indirectly disassociates 
Parry from the army when he says “I‟m hoping the OC 
recommends you to be discharged from the army”.  
c) Disassociating from the Others 
The criteria of disassociating from the others are 
rejecting association with other people and evading sitting 
together (Culpeper, 1996: 357). Bousfield (2008: 104) further 
takes an example of this realization from the extract of The 
Clampers. A Sergeant Major calls his fellow recruit named 
Parry. He has been fighting with other recruit because he is 
under the influence of alcohol. Then, the sergeant major says ; 
“I‟m hoping the OC recommends you to be discharged 
from the army. I don‟t want you. Because you are a 
pathetic individual do you understand?” 
 
In the example above, Sergeant Major disassociates 
Parry by saying “I don‟t want you” and indirectly disassociates 
Parry from the army when he says “I‟m hoping the OC 
recommends you to be discharged from the army.” 
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d) Disassociating from the Others 
The criteria of disassociating from the others are 
rejecting association with other people and evading sitting 
together (Culpeper, 1996: 357). Bousfield (2008: 104) further 
takes an example of this realization from the extract of The 
Clampers. A Sergeant Major calls his fellow recruit named 
Parry. He has been fighting with other recruit because he is 
under the influence of alcohol. Then, the sergeant major says ; 
“I‟m hoping the OC recommends you to be discharged 
from the army. I don‟t want you. Because you are a 
pathetic individual do you understand?” 
 
In the example above, Sergeant Major disassociates 
Parry by saying “I don‟t want you” and indirectly disassociates 
Parry from the army when he says “I‟m hoping the OC 
recommends you to be discharged from the army.” 
e) Calling the Other Names 
Utilizing derogative words is included as calling the 
other names. Wahid and Omar (2010: 203) give an example of 
calling the other names which is taken from the extract of The 
Caretaker. It can be seen when Davies says “You know what 
that bastard monk said to me?” Davies calls the other names 
for a monk by calling him “bastard monk”. This impolite word 
describes the impolite behavior of Davies to the monk. Davies 
insults the monk because he does not like him. 
 
 
f) Utilizing Taboo Words 
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Utilizing taboo words have some criteria such as 
swearing and using rude words. Allan and Kate (2006: 75) state 
that swearing is used to abuse someone. Moreover, Allan and 
Kate (2006: 79) give examples of taboo words, i.e. “Oh shit! 
Fuck off!”, and “That‟s a load of bollocks!”. Those examples 
of rude words are considered impolite if people use those words 
to mock someone. 
Wahid and Omar (2010: 207) give an example of using 
taboo words which is presented by A (Max) and B (Teddy) and 
it is taken from the excerpt of The Homecoming. In a dialogue 
below, A meets B and his ex-wife. A does not know before that 
B will invite A‟s ex-wife to A‟s house 
A: “W.ho asked you to bring dirty tarts into this 
house?” 
B:  “Listen, don't be silly!” 
 
The use of the taboo word of “dirty tarts” in the 
conversation above is the realization of impoliteness strategy 
that is done by A to his ex-wife. A performs taboo words to his 
ex-wife because A does not like his ex-wife anymore. 
g) Using Inappropriate Identity Markers 
Using inappropriate identity marker occurs when the 
speaker employs title and surname when the speaker and the 
addressee are in a nearby relationship and employs nickname 
when they are in a far relationship. Wahid and Omar (2010: 
206) explain an example of using inappropriate identity 
markers which is taken from the excerpt of The Homecoming 
and it is presented by two people, A (Max) and B (Lenny). 
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A: “Even though it made me sick just to look at her 
rotten stinking face, she wasn't such a bad bitch.” 
B: “Plug it, will you, you stupid sod, I'm trying to read 
the paper!” 
 
In the conversation above, A and B are using 
inappropriate identity markers. A uses an inappropriate identity 
marker for his ex-wife by saying, “her rotten stinking face” and 
“a bad bitch”. Meanwhile, B uses inappropriate identity marker 
for B by saying “you stupid sod”. 
3) Negative Impoliteness 
According to Culpeper (1996: 356), negative impoliteness 
is the strategy which is intended to attack the recipient‟s negative 
face wants. There are some realizations of negative impoliteness 
according to Culpeper (1996: 358). They are condescending, 
scorning or ridiculing, associating the other with a negative aspect 
explicitly, and invading the other‟s space. 
a) Condescending, Scorning or Ridiculing 
Condescending is employed by someone when he or she 
feels smarter or stronger than others. Scorning is performed by 
someone when he or she does not have a respectful feeling to 
others. Meanwhile, ridiculing happens when someone does 
something in a rude way and it can make the others seem 
foolish. The criteria of this realization are stressing the relative 
power, humiliating, treating others not in a serious way, and 
belittling others. 
An example of condescending can be seen from the 
extract of Montgomery‟s novel which is taken from Abbas‟ 
article (2012: 187), Marilla says 
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"Anne go to your room and stay there until I come up." 
Marilla condescends Anne by stressing her relative power as 
Anne‟s mother who can give order to her daughter. 
Culpeper et al., (2003: 1557-1558) give an example of 
the realization of scorning which is taken from the extract of 
The Clampers. A dialogue below is employed by A as the 
adjudicator and B as a man. They argue about the parking 
ticket. A does not want to argue about the parking ticket, hence, 
he asks B to leave his office. However, B expresses his anger to 
A. 
A: “Do you want me to press the buzzer will you please 
leave the room?” 
B:“Well that‟s being babyish isn‟t it 
 
In the conversation above, it can be seen that the word 
babyish is only suitable for baby. That word is used by B to scorn 
at A‟s threat. B has a purpose to attack A‟s negative face by using a 
scorn act. 
Moreover, an example of ridiculing can be seen from 
the excerpt of The Homecoming which is taken from Wahid and 
Omar‟s article (2010: 207). Max as one of the characters in this 
play says “It‟s funny you never got married, isn‟t it? A man 
with all your gifts. Isn‟t it? A man like you?”. Max employs 
ridiculing because he makes his friend seem foolish with his 
utterance. Max insults his friend who is rich but he does not get 
married yet. 
b) Associating the other with a negative aspect explicitly 
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Using the pronouns „I‟ and „You‟ to someone is 
included as associating the other with a negative aspect 
explicitly. Wahid and Omar (2010: 204) describe an example of 
associating the other with a negative aspect explicitly which is 
taken from the excerpt of the Caretaker. It can be seen when 
Mick says to Davies, 
“I think I'm coming to the conclusion that you're an old 
rogue. You're nothing but an old scoundrel.” 
 
 From Mick‟s utterances, it can be noted that he 
employs associating the other with a negative aspect explicitly 
with using a pronouns „You‟ by saying “You're an old rogue. 
You're nothing but an old scoundrel.” Moreover,„old rogue‟ 
and „old scoundrel‟ are the negative aspects. 
c) Associating the other with a negative aspect explicitly 
Using the pronouns „I‟ and „You‟ to someone is 
included as associating the other with a negative aspect 
explicitly. Wahid and Omar (2010: 204) describe an example of 
associating the other with a negative aspect explicitly which is 
taken from the excerpt of the Caretaker. It can be seen when 
Mick says to Davies, 
“I think I'm coming to the conclusion that you're an old 
rogue. You're nothing but an old scoundrel.” 
 
 From Mick‟s utterances, it can be noted that he 
employs associating the other with a negative aspect explicitly 
with using a pronouns „You‟ by saying “You're an old rogue. 
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You're nothing but an old scoundrel.” Moreover,„old rogue‟ 
and „old scoundrel‟ are the negative aspects. 
d) Associating the other with a negative aspect explicitly 
Using the pronouns „I‟ and „You‟ to someone is 
included as associating the other with a negative aspect 
explicitly. Wahid and Omar (2010: 204) describe an example of 
associating the other with a negative aspect explicitly which is 
taken from the excerpt of the Caretaker. It can be seen when 
Mick says to Davies, 
“I think I'm coming to the conclusion that you're an old 
rogue. You're nothing but an old scoundrel.” 
e) Associating the other with a negative aspect explicitly 
Using the pronouns „I‟ and „You‟ to someone is 
included as associating the other with a negative aspect 
explicitly. Wahid and Omar (2010: 204) describe an example of 
associating the other with a negative aspect explicitly which is 
taken from the excerpt of the Caretaker. It can be seen when 
Mick says to Davies, 
“I think I'm coming to the conclusion that you're an old 
rogue. You're nothing but an old scoundrel.” 
 
 From Mick‟s utterances, it can be noted that he 
employs associating the other with a negative aspect explicitly 
with using a pronouns „You‟ by saying “You're an old rogue. 
You're nothing but an old scoundrel.” Moreover,„old rogue‟ 
and „old scoundrel‟ are the negative aspects. 
f) Associating the other with a negative aspect explicitly 
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Using the pronouns „I‟ and „You‟ to someone is 
included as associating the other with a negative aspect 
explicitly. Wahid and Omar (2010: 204) describe an example of 
associating the other with a negative aspect explicitly which is 
taken from the excerpt of the Caretaker. It can be seen when 
Mick says to Davies, 
“I think I'm coming to the conclusion that you're an old 
rogue. You're nothing but an old scoundrel.” 
 
 From Mick‟s utterances, it can be noted that he 
employs associating the other with a negative aspect explicitly 
with using a pronouns „You‟ by saying “You're an old rogue. 
You're nothing but an old scoundrel.” Moreover,„old rogue‟ 
and „old scoundrel‟ are the negative aspects. 
47 
 
 
 
g) Associating the other with a negative aspect explicitly 
Using the pronouns „I‟ and „You‟ to someone is 
included as associating the other with a negative aspect 
explicitly. Wahid and Omar (2010: 204) describe an example 
of associating the other with a negative aspect explicitly which 
is taken from the excerpt of the Caretaker. It can be seen when 
Mick says to Davies, 
“I think I'm coming to the conclusion that you're an old 
rogue. You're nothing but an old scoundrel.” 
 
 From Mick‟s utterances, it can be noted that he 
employs associating the other with a negative aspect explicitly 
with using a pronouns „You‟ by saying “You're an old rogue. 
You're nothing but an old scoundrel.” Moreover,„old rogue‟ 
and „old scoundrel‟ are the negative aspects. 
h) Invading the Other’s Space 
Asking about someone‟s privacy, whereas the speaker 
and the addressee do not have a close relationship is the criteria 
of invading the other‟s space. An example of this realization 
can be seen in a dialogue below. 
B : I want to order a lemon pie with one ice tea. 
Thanks.  
A : Ok Sir. Where is your house? 
 
A (a waiter) and B (a customer) have a conversation in  
a restaurant. It can be seen that A invades B‟s space 
because they do not know each other before or even have a 
close relationship. However, A asks about B‟s privacy by 
asking him “Where is your house?”. 
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4) Sarcasm or Mock Politeness 
Sarcasm is a face threatening act which is performed 
through the employment of politeness strategy insincerely 
(Culpeper, 1996: 356). Someone can use sarcasm for expressing 
his or her opposite feeling which means not the real meaning of 
what he or she says. It can be concluded that the realization of 
sarcasm or mock politeness is employing insincere politeness. 
Bousfield (2008: 118) gives an example of sarcasm which 
is taken from the excerpt of The Clampers. There is a workman 
who returns to his car which is illegally parked. He finds his car is 
clamped by the clamper. Then, he says to the clamper, “Have a 
good day!”. In fact, the man sarcastically says the opposite 
meaning of what he feels. He thinks that it is a bad day for him. 
5) Withhold Politeness 
Culpeper (1996: 357) explains withhold politeness occurs 
when someone prefers to keep silent when a polite act is hoped to 
be performed by the others. The realization of withhold politeness 
are being silent and failing to thank. 
a) Being Silent 
One of the realizations of withhold politeness is being 
silent. An example of this realization through a dialogue can be 
seen in the following. 
A : Hi! Good morning! 
B : (Silent) 
 
A gives a greeting to B, but B just keeps silent. A 
expects B to reply his greeting with a greeting too. Meanwhile, 
B gives no response by being silent. 
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b) Failing to Thank 
Culpeper et., al. (1996: 357) states that an example of 
withhold politeness is failing to thank for someone‟s gift. In a 
brief explanation, there is a dialogue between A (Ana) and B 
(Sandra). They become friends since they were in high school. 
A: “This is a gift for your birthday.” 
B: (Silent) 
 
In the conversation above, B does not show thanking 
expression to A. It can be seen that B does not want to express 
polite act to A when the thanking expression is expected. A 
fails to say thank you to B, she just keeps silent. 
After understanding the types of impoliteness strategies 
with its realizations, it is important to understand the way the 
addressee of impoliteness strategies gives response toward 
those strategies. 
b. Impoliteness and Responses to It 
Impoliteness is an inevitable thing that is often done by people 
in a communication process. When the speaker says impolite words to 
the hearer, there are some choices from the addressee. Culpeper et al. 
(2003: 1562) state that the addressee of the impoliteness strategies can 
accept the face attack or counter it, and give no response. The further 
response of counter the face attack can be off ensive or defensive. 
1) Accepting the Face Attack 
According to Bousfield (2008: 193), the addressee accepts 
the face attack from the speaker, when he or she may agree with 
the speaker‟s utterances which perform impoliteness strategy. The 
addressee shows his or her agreement toward the speaker‟s 
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argument. Bousfield (2008: 200) explains an example of accepting 
the face attack which is taken from the extract of The Clampers. 
The extract is employed by A (official) and B (car owner). A is 
presently helping in the removal of an illegally parked car. When 
the car is being lifted onto the back of the removal truck, B comes. 
Suddenly, B confuses of this incident. 
A: “Oh.. Please don‟t oh this has never happened to me 
before, don‟t do it to me!” 
B:  “Sorry Madam.” 
 
A is angry to B by employing bald on record impoliteness 
strategy (Don‟t do it to me!). On the other hand, B apologizes to A. 
It means that B accepts A‟s face attack indirectly by saying “Sorry 
Madam” in order not to make the situation worse. 
 
2) Countering the Face Attack 
Countering the face attack happens when the addressee 
counters the face attack from the speaker. The addressee does not 
just keep silent or agree with the speaker‟s face attack. Moreover, 
countering the face attack is divided into subcategories. They are 
offensive countering and defensive countering (Bousfield, 
2008:193). 
a) Offensive Countering 
The addressee of the face attack has choice to face 
impoliteness strategy; he or she can counter the face attack by 
using offensive strategy. The addressee uses offensive 
countering by replying the face attack with face attack 
(Bousfield, 2008: 193). Abbas (2012: 187) through his article 
explains an example of the offensive strategy from a dialogue 
from Montgomery‟s novel, Anne of Green Gables.  
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Anne as the main character in this novel does not accept 
the face attack from Rachel. She says “How dare you call me 
skinny and ugly? You are a rude impolite unfeeling woman!”. 
She is very angry to Rachel who insults her as skinny and ugly. 
Therefore, she tries to use an offensive strategy which counters 
Rachel‟s face attack. In offensive strategy, the doer of 
impoliteness strategy replies the face attack with the face attack 
too. 
b) Defensive Countering 
The addressee has another choice to face impoliteness 
strategy; he or she can counter the face attack by using 
defensive strategy. Bousfield (2008: 193) states that defensive 
countering means that the addressee defends his or her own 
face. The addressee of the face attack uses this type by 
answering or explaining something to defend himself when 
facing the face attack. The addressee does not reply the face 
attack by the face attack also. 
Moreover, there is a dialogue which performs the 
choice of defensive strategy. Culpeper et al., (2003: 1565) give 
an example of this choice which is taken from The Clampers‟ 
extract. The extract is presented below between A (a clamper) 
and B (a car owner). A does not reply B‟s impolite utterances 
with impolite utterances too. 
B: “Don‟t you think this is a bit stupid?" 
A: “Here and yeah.” 
 
In the example, A does not want to counter B‟s 
utterances; A just wants to defend himself by saying “Here and 
52 
 
 
 
yeah.” Even though B tries to offend or counter A through his 
utterances by saying “Don‟t you think this is a bit stupid?". A 
just uses a defensive strategy toward B by replying B‟s 
question without using impolite utterances. 
 
3) No Response 
The addressee can give no response toward the 
impoliteness strategy. The addressee can give no response by being 
silent (Bousfield, 2008: 188). There are some reasons why the 
addressee chooses not to respond, i.e. he or she refuses to speak, he 
or she does not have the opportunity to speak, or he or she does not 
understand the content of the speaker‟s utterance. Furthermore, 
Bousfield (2008: 189) gives an example of no response which is 
taken from the extract of The Clampers. In the extract below, there 
are two speakers, A and B. One of them chooses not to give 
response because of certain reason. 
A: “On Monday evening, you were told to put your name in 
all your military items of clothing did you do it? No 
you didn‟t. Why not? 
B: “No excuse Sir. I am…” 
A: “No excuse!” 
B: (Silent) 
A: “You don‟t walk in my office.” 
B: (Silent) 
 
From the conversation above, B tries to answer A‟s 
question by saying “No excuse Sir. I am...”, however, A denies B‟s 
attempt to answer the question. A replies B by saying “No 
excuse!” A does not give opportunity to B for explaining his 
reason. Then, B chooses not to respond A by being silent. On the 
other hand, A continues his anger by saying “You don‟t walk in my 
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office.” In the end of the conversation, B is staying silent because 
A denies his attempt to answer and respond to A. 
 
B. Previous Study 
There are some research studies relevant with the idea of improving 
the quality of speaking teaching and learning process by using multimedia 
teaching aids. Here are some of the studies.  
The first research study is entitled “Politeness Strategies in Teacher-
Student Interaction in an EFL Classroom Context”, a journal written by 
Senowarsito, 2013. The findings of this research show that teacher and 
students basically employed positive, negative, and bald on record strategies. 
Teacher and students‟ perception on social distance, the age difference, 
institutional setting, power, and the limitation of the linguistic ability of the 
students has contributed to the different choices of politeness strategies. The 
students tend to use some interpersonal function markers. Linguistic 
expressions that are used in classroom interaction are addressing, encouraging, 
thanking, apologizing, and leave taking. 
Further research is entitled “Teacher‟s Politeness in EFL Class”, a 
journal conducted by Ayfer Sülü (2015). The findings of this research indicate 
that politeness existed in that EFL classroom and it helped students to have 
positive feelings towards the lesson and motivated them to participate more in 
classes. 
The next research is entitled “A Case Study of College Teacher's 
Politeness Strategy in EFL Classroom”, a research conducted by Liu Peng, et 
al., (2015). Adopting Brown and Levinson‟s politeness strategies through 
class observation, the researcher aims to reveal how the teacher applies 
politeness strategies to his teaching practice in the language use. Through 
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analyzing the data collected, the researcher finds out the college teacher 
conducts his class on term of positive politeness and negative politeness in a 
practical way. Evidently the adoption of politeness strategies shortens the 
teacher-student social distance, makes the class interesting, and in turn 
facilitates English teaching and learning. 
Compared to the previous related research study, the research 
conducted today has different objective and data. The present research will 
investigate the impoliteness utterances in the interaction of teacher-students in 
the English teaching and learning process at SMP Al Islam Kartasura. Besides, 
the present research will analyze the context of situation and the response of 
the hearer in the impoliteness utterances. Here, the impoliteness is the opposite 
of the maxim politeness principles. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Research Type and Design 
 Polit and Hungler (1999: 155) describe the research design as a 
blueprint, or outline, for conducting the study in such a way that maximum 
control will be exercised over factors that could interfere with the validity of 
the research results. The research design is the researcher‟s overall plan for 
obtaining answers to the research questions guiding the study. Burns and 
Grove (2001: 223) state that designing a study helps researchers to plan and 
implement the study in a way that will help them obtain the intended results, 
thus increasing the chances of obtaining information that could be associated 
with the real situation. 
This research employs descriptive qualitative research. Descriptive 
method is a method which is employed to collect and analyze data, and draw 
conclusion of the analyzed data. As stated by Creswell (1994: 171) 
“Descriptive method is collecting the qualitative data, analyzing them, and 
writing result.” In addition, Moleong (1990: 3) states that qualitative 
descriptive research is the research resulting the descriptive data in written 
form, which has been observed by people.  
This research also belongs to the qualitative research. As stated by 
Berg (2001: 3), a qualitative research refers to meanings, ideas, explanations, 
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characteristics, and descriptions of objects. The detailed explanation about 
certain phenomenon which wants to be analyzed can be gained through 
qualitative method. This can be seen through the characteristic and context of 
the phenomenon. Moreover, Crookes and Davies (1998:119) states that in 
qualitative research, phenomena are investigated in detail, providing a 
considerable amount of rich data from a relatively small number of people. 
In view of the above, the researcher used a qualitative research method 
to investigate the violation of the politeness principles regarding the 
impoliteness strategies, the pragmalinguistics form and the social aspect which 
influence the used of impoliteness found in the data source. The analysis of 
this research will focus on to describe the kinds of impoliteness utterance in 
the interaction of teacher-students in English teaching and learning process. 
Besides, the researcher will analyze the context of situation and the responses 
of the hearer in the impoliteness utterances.  
Context of situation cannot be separated from the analysis of this 
research since context of situation is the background knowledge assumed that 
being shared to contributes the way how the hearer‟s response. 
 
B. Research Setting and Time 
The setting of the research consists of location and time in which the 
researcher conducts the research. The research setting is explained broadly as 
follow: 
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1. Location of the Research 
 This research was conducted in one of Islamic junior high school, 
SMP Al Islam Kartasura. It is located at Jl. Jendral Sudirman, No 09 
Pucangan, Kartasura, Sukoharjo, Central Java. Al Islam is one of private 
school which applied Islam as the basic foundation of the education. 
Students here come from diverse social background and family 
environments. Those affect their attitude and behaviour in interacting with 
other, especially the teacher. Here, the researcher found that some students 
often spoke in impolite way in the interaction of teacher-students during 
the teaching and learning process in the classroom. Besides, the students 
also use some impoliteness utterances outside the classroom. The use of 
impoliteness utterances here is considered violating the politeness 
principle of the language in the communication process. Therefore, the 
researcher chooses to conduct a research in impoliteness utterances in the 
interaction of teacher and students.  
2. Time of the Research 
In conducting this research, the researcher needs to spend time for 
doing pre-observation and interview, and also collecting the necessary 
documents. The classroom observation and interview was held in March to 
April 2017. This research was conducted by following the school schedule 
of the English program. 
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C. Subject or Informant of the Research 
The main subject of this research is the English teacher of the seventh 
grade students of Al Islam Kartasura. Here, the teacher play role as the hearer 
and they provide responses to the impoliteness utterances spoken by the 
students.  
Besides, the researcher includes the seventh grade students  (Consist of 
32 studemts  in 7C  and 35 students in 7D) as the subject of this research since 
in maintaining the communication during the English teaching and learning 
process, the teacher conducts an interaction with the students. Thus, by 
applying the students as the subjects of this research, the researcher will be 
able to collect the data of the impoliteness utterances. 
The researcher chooses the seventh grade since the class is appropriate to 
use as the research subject. The seventh grade has already adapted themselves 
in the environment of the school, and the students have enough time in 
participating in this research. 
 
D. Source of Data 
The primary source of this research is the impoliteness utterances 
produced by the students of the seventh grade of Al Islam Kartasura in 
academic year 2016/ 2017 during the process of English teaching and 
learning. The data is in the forms of words, phrases, and utterances uttered by 
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the teacher and students during the lesson. This is in line with Bogdan and 
Biklen (1982) who states that qualitative data are in the forms of words or 
pictures rather than in utterances. Meanwhile, the context was the context 
surrounding the utterances. 
In addition, the data of this research also obtained from the response of 
the hearer, particularly the teachers who conduct the classroom interaction. 
The responses are in terms of the action toward the utterances which have 
been spoken by the students or the speaker. 
 
E. Techniques of Data Collection 
The researcher uses some techniques of data collection in this research. 
The techniques are observation, and documentation. Observation is the 
technique of collecting data by seeing the phenomenon deeply and giving the 
evidence of it. Then, according to Sukmadinata (2011: 221-222) 
Documentation is a technique of collecting data which are appropriate with 
the research goals, by accumulating, and analyzing document, both in written 
and electronic forms.  
In addition, McMillan and Schumacher (2010) states that observation 
is a way for the researcher to see and hear what is occurring naturally in the 
research site. The observation will be conducted together with the audio-video 
recording process. The data was recorded using a handy-cam. Some 
procedures were then followed after conducting the observation.  
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The steps are as follows: 
1. listening to the recording and trying to understand the utterances 
performed by the teacher and students; 
2. transcribing the data into the written form; 
3. listening to the recording again to check the accuracy of the data; 
4. selecting the data from the recording which are in accordance with the 
objectives of the study; 
5. transforming the data description of the context of situation from the field 
note; 
6. recording the data into the data sheets including the context of situation; 
7. classifying the data; and 
8. Making a description on the respond of the hearer/ teacher from the data 
obtained from the observation. 
 
F. Techniques of Data Analysis.  
According to Miles and Huberman (1984: 21-23) The data analysis 
consists of three streams of activity, they are data reduction, data display, and 
drawing conclusion or verification. Then, the researcher adopted the 
framework of techniques of data analysis developed by Miles and Huberman 
with the description as below: 
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a. Data Reduction.  
According to Miles and Huberman (1992: 16) data reducting can 
be interpreted as the process of selection, simplification, and 
transformation of the data to the field. The researcher draws the data 
analysis in the data reduction by listening the audio recording of the 
teacher‟s utterances spoken in the classroom. Then, the researcher 
determines parts of the utterances spoken by the teacher and eliminates the 
unimportant data to focus on the data related to directive speech acts. 
b. Data Display 
Data display according to Miles and Huberman (1994: 433) “helps 
the researcher to see the patterns; the first text makes sense of the display 
and suggests the analytic moves in the displayed data; a revised or 
extended display points to new relationship and explanations, leading to 
more differentiated and integrated text, and so on”. 
Here, the researcher displays the data which were obtained in the 
observation by presenting it in the form of table and descriptions. The data 
which will be displayed are directive speech acts and context of situation 
occurred in utterances. The researcher identifies and classifies the context 
of situation occurred in the utterances, and then the researcher discusses 
the finding. The researcher will also display the data observation related to 
the prelocutionary acts or responses obtained from the students. 
  
 
62 
 
 
 
c. Data verification or classification.  
This is the last step in the techniques of data analysis. At this step, 
the researcher organizes the data classification or verification according to 
the data display. The data of directive speech acts which have been 
inserted in the data display then classified into the kinds of directive 
speech acts such as request, advice, suggestion, and command. The 
classifications will then matched with the context of situation occurred in 
utterances. The context of situations make the researcher easily classified 
the kinds of directive speech acts in good order. The conclusions, then, 
were verified by revising the data as many times as necessary. Verification 
was also enhanced by conducting peer checking and consultation with the 
supervisors. 
 
G. The Trustworthiness of Data 
Patton (in Widiastuti, 2014) states that there are four kinds of 
triangulations. They are source triangulation, investigator triangulation, 
methodological triangulation, and theoretical triangulation. The source 
triangulation means that the writer can triangulate some sources of the data 
during the data was obtained. Meanwhile, investigator triangulation refers to 
the writer way of triangulate the sources of data by checking the data to some 
experts to reach the data validation. Moreover, methodological triangulation 
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refers to the writer‟s techniques in collecting the data to obtain data validation. 
Then, theoretical triangulation refers to the triangulation process on the use of 
some related theories by the writer to validate the data of this research. 
This research applied methodological triangulation. To reach the 
validation of the data, the researcher compared the data which were obtained 
to the data observation and the data documentation. After making observation 
in the classroom, then the researcher checks the data by comparing the data 
observation to the data documentation.  
In addition, the researcher also applied investigator triangulation, the 
researcher check the data obtained from the observation to some experts. The 
researcher was at first classified the data of directive speech acts obtained 
from the observation based on her view. Then she consulted it to some experts 
of pragmatics study, or other researcher who have conducted research on the 
related topic, speech acts. The researcher carries out this process to get the 
data validation. 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
 
The objectives of this research as stated in Chapter 1 are to describe 
the types of Impoliteness utterances in the interaction of teacher-students in 
English teaching and learning process, to explain the context situation of the 
Impoliteness utterances in the interaction of teacher-students in English 
teaching and learning process, and to describe the hearer responses to the 
impoliteness utterances in English teaching and learning process of the 
seventh grade students of SMP Al Islam Kartasura academic year of 2016/ 
2017.  
This chapter consists of three parts, namely findings, data analysis and 
discussion which answer each problem in this research. The findings are 
presented in the table of data findings that contains the types of the 
Impoliteness utterances, and the hearer responses of the Impoliteness 
utterances which occured in the interaction of Teacher-students in English 
teaching and learning process in the form of numbers and percentage. On the 
other hand, the discussion section describes the objectives of the research 
which explain the analysis of types and context situation of the Impoliteness 
utterances, and the hearer responses toward the Impoliteness utterances in the 
interaction of Teacher-students in English teaching and learning process.  
Here, the researcher uses Culpeper‟s Impoliteness Strategies to analyze 
the data of types of impoliteness utterance and the responses toward the 
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impoliteness utterances, whereas the context situation is described by using 
the theory proposed by Halliday and Hasan (1998:8) consisting of  the 
participant the situation; the action of participant; other relevant features of the 
situation; the effect of the verbal action.  
A. Research Findings 
The findings of this research is divided into 3 parts; types of 
impoliteness utterance, responses toward the impoliteness utterances, and the 
context situation of the utterances. The result of the findings are described as 
follow. 
1. The Types of Impoliteness Utterances Spoken by the Students in the 
Teacher-Students Interaction in English Teaching and Learning 
Process at the Seventh Grade of SMP Al Islam Kartasura in the 
Academic Year of 2016/ 2017 
As explained before, the type of directive speech acts in this 
research is analyzed in accordance to Culpeper‟s (1996: 356-357) 
Impoliteness Strategies, which consists of five strategies, they are: bald on 
record impoliteness, positive impoliteness, negative impoliteness, Sarcasm 
or mock politeness, and Withohold politeness. Based on the observation 
conducted four times from April 04 to April 15, 2017 in the seventh grade 
classroom of Al Islam Kartasura Academic Year 2016/ 2017 during the 
English teaching and learning process obtained 44 impoliteness utterances 
in the interaction of students and teacher. 
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The summary of findings of types of impoliteness utterances found 
in the observation can be seen in the following table. 
Tabel 1. Frequency of Occurrence of Types  
of Impoliteness utterances 
No Types of Impoliteness Strategy Occurrences Percentages 
1 Bald on record 
Impoliteness 
Using direct, clear, 
and ambiguous 
Statement 
0 0% 
2 Positive 
Impoliteness 
Disassociating from 
the Others 
10 27% 
25% 
Callimg the other 
Names 
0 0% 
Utilizing Taboo 
Words 
0 0% 
Using Inappropriate 
Identity Markers 
1 2,27% 
3 Negative 
Impoliteness 
Condescending, 
scorning, or 
Ridiculing 
16 36,4% 
56,8 
Associating the other 
with a negative aspect 
explicitly 
9 20,5% 
Invading the other‟s 
space 
0 0% 
4 Sarcasm or mock 
politeness 
Employing insincare 
politeness 
3 6,8% 
5 Withohold 
politeness 
Being silent 5 5% 
11,4% 
Failing to thank 0 0% 
Total 44 100% 
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As can be seen in the above table, there are 44 impoliteness 
utterances found in the interaction of students and teacher during the 
English teaching and learning process in the fourth grade classroom. 
However, from five types of impoliteness strategy, only four types occur 
in the interaction of students-teacher. They are positive impoliteness, 
negative impoliteness, sarcasm or mock politeness, and withhold 
politeness. Meanwhile, the absent type is bald on record impoliteness. 
Negative impoliteness occurs 25 times or 56.8%, that is on the first 
rank. Then, the second rank is positive impoliteness which occurs 11 times 
or 25%. After that, withhold politeness comes as the third rank which 
occurs 5 times or 11,4%. Next, sarcasm or mock politeness occurs 3 times 
with 6,8%. Finally, bald on record impoliteness is not found in the 
interaction of students-teacher during the English teaching and learning 
process. 
In the interaction of students-teacher, each type of impoliteness 
utterances is realized in some ways and each type has its specific 
realization. Positive impoliteness is expressed in the form of disassociating 
from the others, and using inappropriate identity markers. On the other 
hand, negative impoliteness has two realizations in the form of 
condescending, scorning, or ridiculing, and associating the other with a 
negative aspect explicitly. Meanwhile, sarcasm or mock politeness is only 
realized in the form of employing insincere politeness. The form of 
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condescending, scorning, or ridiculing occurs 16 times (36,4%), it is in the 
highest rank. Meanwhile, disassociating from the others appear 10 times 
(22,7%) becomes the second rank. On the other hand, the third rank is 
associating the other with a negative aspect explicitly which occurs 9 
times with 20,5%. Being silent becomes the fourth rank which appears 5 
times (11,4%), and employing insincere politeness appears 3 times (6,8%). 
The lowest rank is using inappropriate identity markers which appears 
once with 2,27%. However, using direct, clear, and unambiguous 
statement, calling the other names, utilizing taboo words, invading the 
other‟s space, being silent and failing to thank do not appear in the 
interaction of students-teacher during the English teaching and learning 
process. 
2. The Context Situation of the Teacher-Students Interaction in English 
Teaching and Learning Process at the Seventh Grade of SMP Al 
Islam Kartasura in the Academic Year of 2016/ 2017 
In connection with context of situation, this research proposed 
theory of context of situation by Halliday and Hasan (1998:8) as follows:  
1) The participant the situation; what a person referred to as persons and 
personalities, corresponding more or less to what sociologists would 
regard as the statues and roles of the participants;  
2) The action of participant; what they are doing, including both their 
verbal action and their non-verbal action;  
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3) Other relevant features of the situation: the surrounding objects and 
events, in so far as they have some bearing on what is going on;  
4) The effect of the verbal action: what changes were brought about by 
what the participants in the situation had to say.  
The description of context situation of the impoliteness utterances 
found in the interaction of students-teacher in the fourth grade classroom 
during the English teaching and learning process can be seen in the 
appendix. 
Based on the findings, the impolitenes utterances were mostly 
spoken by the students. Here, the students are intended to interrupt the 
teacher utterance. In that situation, the student mostly did negative 
impoliteness strategy since they ridiculed the teacher. According to 
Culpeper (1996: 356), some output strategies of negative impoliteness are 
frighten, and condensed or ridicule. Therefore, based on the student‟s 
statement it could be stated that ridiculing the addressee is one of the 
output strategies of negative impoliteness. Negative impoliteness is used 
to damage the addressee‟s negative face. The negative face is used by the 
speaker in order to be not to be disturbed. 
According to Bousfield and Locher (2008: 3), impoliteness is a 
manner which is face-aggravating in a specific situation. It can be defined 
that impolite act is the behavior which is intended to irritate someone‟s 
face. 
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3. The Hearer responses in the Impoliteness Utterances in the Teacher-
Students Interaction in English Teaching and Learning Process at the 
Seventh Grade of SMP Al Islam Kartasura in the Academic Year of 
2016/ 2017 
Culpeper et al. (2003: 1562) state that the addressee of the 
impoliteness strategies can accept the face attack or counter it, and give no 
response. The further response of counter the face attack can be off ensive 
or defensive. The following table shows the responses given for the the 
impoliteness utterances found in the interaction of students-teacher in the 
seventh grade classroom during the English teaching and learning process. 
Table 3. Frequency of occurrence of Responses  
in the Impoliteness utterances 
No Responses of Impoliteness Utterances Occurrence Percentages 
1 No Response (being silent) 18 40,9% 
2 Defensive Countering 24 54,5% 
3 Offensive Countering 0 0% 
4 Accepting the Face Attack 2 4,5% 
Total 44 100% 
 
Table 3 shows that all types of responses of the impoliteness 
utterances are found in the interaction of students-teacher during the 
English teaching and learning process of the seventh grade students, but 
each of them has different frequency of occurrence. There are three 
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responses, i.e. no response, accepting the face attack, and defensive 
countering. The most dominant type used by the teacher is defensive 
countering, which appears 24 times or 54,4%. The second highest 
frequency is no response in the form of being silent which appear 18 times 
or 40,9%. The last rank is accepting the face attack which appears 2 times 
or 4,5%. 
Moreover, defensive countering becomes the most dominant 
response used by the teacher since the role of teacher is as a multifaceted 
individual who contributes to learning inside and outside the classroom. 
Often when discussion is used in the lessons it is „teacher-led‟. However, 
in an argumentation activity discussion should be „student-led‟. The 
teacher should fully embrace the role of facilitator; scaffolding tasks, 
setting up collaborative small group discussions, and asking probing 
questions to encourage students to justify claims and challenge their own 
reasoning. In defensive countering, the recipient can expain question and 
tell something to defend themselves (Culpeper, 2003: 1562). 
Furthermore, accepting the face attack becomes the lowest 
response used by the teacher because if the teacher does it, he/she would 
be considered weak. Meanwhile, there are some reasons why sometimes 
the teacher accepts the face attack, such as the teacher prefers to save 
his/her face rather than to make the face threatening act worse, he/she feels 
afraid of the students, and he/she wants to minimize the threat from the 
others‟ face threatening act. As stated by Culpeper (2003: 1562), this 
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response happens when the recipient shows an agreement toward the 
impoliteness strategy whether in direct way or not. 
 
B. Data Analysis 
In this section, the researcher provides the analysis of the data which 
consists of the types of impoliteness utterances, context of situation, and the 
responses of the hearer toward the impoliteness utterances found in the 
interaction of students-teacher in the seventh grade classroom during the 
English teaching and learning process. 
1. The Types of Impoliteness utterances spoken by the Students in the 
Teacher-Students Interaction in English Teaching and Learning 
Process at the Seventh Grade of SMP Al Islam Kartasura in the 
Academic Year of 2016/ 2017 
There are four types of impoliteness strategy that are found in 
the interaction of students-teacher during the English teaching and 
learning process. They are, positive impoliteness, negative 
impoliteness, sarcasm or mock politeness, and withhold politeness. 
Furthermore, the realization of positive impoliteness is realized 
in the form of disassociating from the other, and using inappropriate 
identity marker. In addition, negative impoliteness is expressed in the 
form of condescending, scorning, or ridiculing, and associating the 
other with a negative aspect explicitly. Finally, employing insincere 
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politeness is the realization of sarcasm or mock politeness. Withhold 
politeness is in the form of being silent. 
a. Positive Impoliteness 
Culpeper (1996: 356) describes positive impoliteness as the 
strategy which is intended to attack the recipient‟s positive face. 
There are four realizations of positive impoliteness strategy, they 
are disassociating from the others, calling the other names, 
utilizing taboo words, and using inappropriate identity markers. 
Meanwhile, there are two realizations of positive impoliteness 
which are found in the interaction of students-teacher. The 
realizations are in the form of disassociating from the others, and 
using inappropriate identity markers. An example of positive 
impoliteness with its realization can be seen as follows. 
1) Disassociating from the Others 
The criteria of disassociating from the others are 
rejecting association with other people and evading sitting 
together (Culpeper, 1996: 357). 
The conversation below happens in the classroom during 
the English teaching and learning process conducted by teacher 
and students. Here, the teacher was asking the students to do 
some tasks in the white board in front of the class. 
Datum (02/ lesson/ 040417) 
T : “Iya, sekarang coba kerjakan yang ini.”(write ToBe on 
the blackboard) 
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S : “Gah pak wes tau kok!” 
T : “Semua harus mengerjakan!” 
 
“Gah pak wes tau kok!” is the example of positive 
impoliteness because the speaker (student) is interrupting the 
teacher. Student in this conversation refuse the teacher order to 
do some task given by the teacher. Moreover, the student 
disassociates from other who is doing the task.  
Another example of disassociating from the other can be 
seen in the interaction of student-teacher below.  
Datum (13/ lesson/ 040417) 
T: “sandi meneh!” 
S: “kae lo bos, ea ... ea hahaha”(female) (Chatting with 
friends no matter being reprimanded by his teacher) 
T: “wek ndang digarap!” 
 
In this example, the teacher was remaining Sandi, one of 
student in the classroom who is chatting with other students and 
do not completing the task as requested by the teacher. He 
interrupting the teacher when the teacher is remaining him. 
Sandi employs positive impoliteness because he does not 
involve in his group to do the task given by the teacher. Sandi 
does not want to do the task, instead of chatting with other 
friends. He even uses impolite words “kae lo bos, ea ... ea 
hahaha”  in his utterance to damage the teacher‟s positive face. 
Sandi‟s utterance toward the teacher is undoubtedly impolite. 
The impoite “kae lo bos, ea ... ea hahaha”   is a rude or profane 
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word which interrupting the teacher. Sandi wants to make a joke 
with the teacher. 
2) Using Inappropriate Identity Markers 
Using inappropriate identity marker occurs when the 
speaker employs title and surname when the speaker and the 
addressee are in a nearby relationship and employs nickname 
when they are in a far relationship. 
The conversation below happens in the classroom during 
the English teaching and learning process conducted by teacher 
and students. the teacher was asking the student to translate 
some text. 
Datum (38/ lesson/ 130417) 
T: “Coba kamu artikan kalimat dalam text tersebut! Bag 
yang the dog bla..bla...bla...ayo!” 
S: “Anjing Pak, lha the dog yo anjing 
nho...hahahaha”(female) 
 
Here, the student consider using inappropriate identity as 
she marks the word “anjing” not to translate the meaning of 
“dog”, but rather to make jog with the teacher. She is intended 
to use the wrong identity since she calls the word “anjing” with 
high intonation. 
b. Negative Impoliteness 
According to Culpeper (1996: 356), negative impoliteness 
is the strategy which is intended to attack the recipient‟s negative 
face. Negative impoliteness can be realized in two ways from the 
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students‟ impolite utterances toward teacher in the English teaching 
and learning process. They are condescending, scorning or 
ridiculing and associating the other with a negative aspect 
explicitly.  
1)  Condescending, Scorning Or Ridiculing 
 Condescending is employed by someone when he or she 
feels smarter or stronger than others. Scorning is performed by 
someone when he or she does not have a respectful feeling to 
others. Meanwhile, ridiculing happens when someone does 
something in a rude way and it can make the others seem 
foolish. The criteria of this realization are stressing the relative 
power, humiliating, treating others not in a serious way, and 
belittling others. 
 The conversation below happens in the classroom 
during the English teaching and learning process. The 
participants are students and teacher. Here,  the teacher was 
asking Sabda, one of the student to do the task, but he felt that 
the task was too easy for him. 
Datum (11/ lesson/ 040417) 
S : “ I..T..E..Eng iteng . hahaha” 
T : “sabda rene maju garap!” 
S : “koyo ngene e kecil no pak, ndhi!”(female)  
S : “pak iki lo bor e ireng kayo kae!”(female)  
T : “heh” 
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The utterance “koyo ngene e kecil no pak, ndhi!” in the 
above conversation consider as impolite utterance, since Sabda, 
one of the student in the classroom is interrupting the teacher, 
when the teacher is asking her to do some task. She convince the 
teacher that the task is too easy for her. Here, she is insulting the 
teacher as the teacher‟s task given to her is not difficult for her. 
Another example of negative impoliteness also can be 
seen in the following conversation, interaction of students and 
teacher in the classroo. The situation is during the Engish 
teaching and learning process. In this conversation, the teacher 
was asking the students to finish the task.  
Datum (8/ lesson/ 040417) 
T : “sudah ya?” 
S : “kosek pak kosek”(female)  
T: “Kamu pinjem temenmu” 
S: ”Ho Emoh o.. pak, mau e ra nulis kon nulis, arh yowes 
no pak!”(female)  
 
Negative impoliteness is used by the student because she 
is interrupting the teacher and does not show respect to the 
teacher. She refuse the teacher‟s request to finish the task by 
saying “kosek pak kosek” and ”Ho Emoh o.. pak, mau e ra 
nulis kon nulis, arh yowes no pak!” .  
The example below also shows the negative 
impoliteness. The conversation is happens in the classroom 
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during the Engish teaching and learning process. In this 
conversation, the teacher was ordering one of the student to 
write, and not chatting with other. 
Datum (23/ lesson/ 070417) 
T: “heh nulis o ra mung crito wae!” 
S: “eh... te..te..lo...tet”(female) 
 
The utterance “eh... te..te..lo...tet” spoken by the student 
consider as impolite utterance as this indicate that the student 
does not show any respect to the teacher when the teacher is 
ordering her write the task. This utterance is ridiculous. 
2) Associating the other with a Negative Aspect Explicitly 
Using the pronouns „I‟ and „You‟ to someone is included 
as associating the other with a negative aspect explicitly. 
The conversation below shows negative impoliteness, 
happens in the classroom during the Engish teachingand 
learning process. Here, the teacher was asking one of the 
student about his book. 
Datum (19/ lesson/ 070417) 
T: “Seng Mbok Bukak I Buku Opo?” 
S: “Lha lali ra gowo kok pak!”(female)  
 
In the above utterance “lha lali ra gowo kok pak!”, the 
student consider using negative impoliteness since the student is 
interrupting the teacher. The word “kok” should not be used by 
the student when speaking with the teacher. It shows that the 
student has no respect to the teacher. 
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Another example can be seen in the following 
conversation, between student and teacher in the classroom 
during the Engish teaching and learning process. In this 
conversation, the teacher was asking the students to do some 
task. 
Datum (14/ lesson/ 040417) 
T: “Ini ada soal silahkan dikerjakan dulu pake is, am, 
are” 
S: “Pak...pak heru”(male)  
T: “Apa?” 
S: “Gak apa-apa” (male) (female student calling the 
teacher) 
 
In the above example, it can be seen that the student use 
impolite utterance “Pak...pak heru”, “gak apa-apa” calling the 
teacher‟s name without addressing the title or surname. 
Therefore, it is impolite, especially in our culture. Calling older 
people or someone with higher role without addressing their title 
or using surname considered as an impolite expression and do 
not respect the people. 
3) Sarcasm or Mock Politeness 
Sarcasm is the face threatening act which is performed 
through the employment of politeness strategy insincerely 
(Culpeper, 1996: 356). The realization of sarcasm or mock 
politeness is in the form of employing insincere politeness. One of 
the examples can be seen in the following conversation. It happens 
in the classroom in the English teaching and learning process. 
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Here, the teacher was explaining to the student that there was 
something missing in his task. 
Datum (26/ lesson/ 070417) 
S: “Fungsinya yang mana pak?” 
T: “iya ini fungsinya belum ditulis” 
S: “huuuuuu....dasar blo’on”(female) 
 
In the above example, the student insincerely asks to the 
teacher to find out  more about the function of some text.  The student 
actually means the opposite from what he literally says. The student 
intends to interrup the teacher and get attention from the other 
students. In fact, the student does not intend to ask for expanation 
from the teacher but rather need some attention from the teacher. The 
student just wants to insult other students sarcastically. In addition, 
the student uses the word “dasar blo’on” which means a foolish 
person. The student wants to strengthen her sarcasm by using that 
impolite word. 
4) Withhold Politeness 
Culpeper (1996: 357) explains withhold politeness occurs 
when someone prefers to keep silent when a polite act is hoped to be 
performed by the others. The realization of withhold politeness are 
being silent and failing to thank. In this research, only found withhold 
politeness with being silent.  
The example of withhold politeness can be seen in the 
following conversation. It happens in the classroom during the 
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English teaching and learning process. Here the teacher was greeting 
the students. 
Datum (01/ lesson/ 040417) 
T : “Assalamualaikum Wr. Wb” 
S : ......(all student) 
T : “Assalamualaikum Wr. Wb” 
S : “ Waalaikumsalam Wr. Wb 
 
In the above example, the teacher starting up the lesson by 
giving a greeting to the students, but they just keeps silent and 
ignore it. The teacher expects the students to reply the greeting 
with a greeting too. Meanwhile, the students gives no response by 
being silent.  
Here, the students consider impolite since they answering 
the greeting given by the teacher is absolute to be done. Teacher is 
superior in the classroom. Instead of managing the classroom, 
teacher play role to set the tone of the classrooms, build a warm 
environment, mentor and nurture students, become role models, 
and listen and look for signs of trouble. Therefore students are not 
allow to ignore the teacher. Students have to actively involved in 
every stages of teaching and learning, so that the teaching and 
learning activities run well.  
Aside from simply teaching in the classroom, teachers are 
implementers of learning, providing pupils with the material and 
tools they need to excel a subject. Teachers work with small 
groups of pupils or one to one with pupils in the classroom or after. 
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Teachers also play the part of assessors, constantly evaluating 
students‟ skills through official and informal assessments, 
providing propositions for development and assigning marks. 
 
2. The Context Situation of the Impoliteness utterances in the Teacher-
Students Interaction in English Teaching and Learning Process at the 
Seventh Grade of SMP Al Islam Kartasura in the Academic Year of 
2016/ 2017 
Halliday (1985) explain that context of situation serve to interpret 
the social context of the text, the environment in which meaning are being 
exchanged. Context is very important in understanding a text in order to be 
able to find the real message that wants to be conveyed by the writer. The 
examples of impoliteness uttererances with the context of situation can be 
seen as follow. 
1) Positive Impoliteness 
An example of positive impoliteness with its realization can be 
seen as follows. 
a. Disassociating from the Others 
The conversation below happens in the classroom 
during the English teaching and learning process conducted 
by teacher and students. Here, the teacher was asking the 
students to do some tasks in the white board in front of the 
class. 
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Datum (02/ lesson/ 040417) 
T : “Iya, sekarang coba kerjakan yang ini.”(while writing 
about ToBe on the blackboard) 
S : “Gah pak wes tau kok!” 
T : “Semua harus mengerjakan!” 
 
Context of situation: 
Situation: in the classroom during the English teaching and 
learning process 
Participant: Teacher and students 
Other relevant features of the situation: the teacher was 
greeting the students 
The effect of the verbal action: no response 
 
Another example of disassociating from the other 
with the context of situation can be seen in the 
interaction of student-teacher below.  
Datum (13/ lesson/ 040417) 
T: “sandi meneh!” 
S: “kae lo bos, ea ... ea hahaha”(female) (Chatting with 
friends and ignoring the teacher) 
T: “wek ndang digarap!” 
 
Context of situation: 
Situation: in the classroom during the English teaching and 
learning process 
Participant: Teacher and students 
Other relevant features of the situation: the teacher was 
remaining Sandi 
The effect of the verbal action: defensive countering 
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In this example, the teacher was remaining Sandi, 
one of student in the classroom who is chatting with other 
students and do not completing the task as requested by the 
teacher. He interrupting the teacher when the teacher is 
remaining him.  
b. Using Inappropriate Identity Markers 
The conversation below happens in the classroom 
during the English teaching and learning process conducted 
by teacher and students. the teacher was asking the student 
to translate some text. 
Datum (38/ lesson/ 130417) 
T: “Coba kamu artikan kalimat dalam text tersebut! Bag 
yang the dog bla..bla...bla...ayo!” 
S: “Anjing Pak, lha the dog yo anjing 
nho...hahahaha”(female) 
 
Context of situation: 
Situation: in the classroom during the English teaching and 
learning process 
Participant: Teacher and students 
Other relevant features of the situation: the teacher was 
asking the student to translate some text 
The effect of the verbal action: defensive countering 
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2) Negative Impoliteness 
According to Culpeper (1996: 356), negative impoliteness 
is the strategy which is intended to attack the recipient‟s negative 
face. Negative impoliteness can be realized in two ways from the 
students‟ impolite utterances toward teacher in the English teaching 
and learning process. They are condescending, scorning or 
ridiculing and associating the other with a negative aspect 
explicitly.  
a) Condescending, Scorning Or Ridiculing 
 The conversation below happens in the classroom 
during the English teaching and learning process. The 
participants are students and teacher. Here, the teacher was 
asking Sabda, one of the student to do the task, but he felt that 
the task was too easy for him. 
Datum (11/ lesson/ 040417) 
S : “ I..T..E..Eng iteng . hahaha” 
T : “sabda rene maju garap!” 
S : “koyo ngene e kecil no pak, ndhi!”(female)  
S : “pak iki lo bor e ireng kayo kae!”(female)  
T : “heh” 
Context of situation: 
Situation: in the classroom during the English teaching and 
learning process 
Participant: Teacher and students 
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Other relevant features of the situation: the teacher was 
asking Sabda, one of the student to o the task, but he felt 
that the task was too easy for him 
The effect of the verbal action: defensive countering 
 
Another example of negative impoliteness with the 
context situation also can be seen in the following conversation, 
interaction of students and teacher in the classroom. The 
situation is during the English teaching and learning process. In 
this conversation, the teacher was asking the students to finish 
the task.  
Datum (8/ lesson/ 040417) 
T : “sudah ya?” 
S : “kosek pak kosek”(female)  
T: “Kamu pinjem temenmu” 
S: ”Ho Emoh o.. pak, mau e ra nulis kon nulis, arh yowes 
no pak!”(female)  
Context of situation: 
Situation: in the classroom during the English teaching and 
learning process 
Participant: Teacher and students 
Other relevant features of the situation: the teacher was 
asking the students to finish the task 
The effect of the verbal action: defensive countering 
The example below also shows the negative 
impoliteness. The conversation is happens in the classroom 
during the English teaching and learning process. In this 
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conversation, the teacher was ordering one of the student to 
write, and not chatting with other. 
Datum (23/ lesson/ 070417) 
T: “heh nulis o ra mung crito wae!” 
S: “eh... te..te..lo...tet”(female) 
 
Context of situation: 
Situation: in the classroom during the English teaching and 
learning process 
Participant: Teacher and students 
Other relevant features of the situation: the teacher was 
ordering one of the student to write, and not chatting with 
other 
The effect of the verbal action: defensive countering 
 
b) Associating the other with a Negative Aspect Explicitly 
The conversation below shows negative impoliteness, 
happens in the classroom during the Engish teaching and 
learning process. Here, the teacher was asking one of the 
student about his book. 
Datum (19/ lesson/ 070417) 
T: “Seng mbok bukak i buku opo?” 
S: “Lha lali ra gowo kok pak!”(female)  
 
Context of situation: 
Situation: in the classroom during the English teaching and 
learning process 
Participant: Teacher and students 
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Other relevant features of the situation: the teacher was 
asking one of the student about his book 
The effect of the verbal action: defensive countering 
 
Another example can be seen in the following 
conversation,between student and teacher in the classroom 
during the Engish teaching and learning process. In this 
conversation, the teacher was asking the students to do some 
task. 
Datum (14/ lesson/ 040417) 
T: “Ini ada soal silahkan dikerjakan dulu pake is, am, 
are” 
S: “Pak...pak heru”(male)  
T: “Apa?” 
S: “Gak apa-apa” (male) (Teasing female students) 
 
Context of situation: 
Situation: in the classroom during the English teaching and 
learning process 
Participant: Teacher and students 
Other relevant features of the situation: the teacher was 
asking the students to do some task 
The effect of the verbal action: no response 
c) Sarcasm or Mock Politeness 
Sarcasm is the face threatening act which is performed 
through the employment of politeness strategy insincerely (Culpeper, 
1996: 356). The realization of sarcasm or mock politeness is in the 
form of employing insincere politeness. One of the examples can be 
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seen in the following conversation. It happens in the classroom in the 
English teaching and learning process. Here, the teacher was 
explaining to the student that there was something missing in his 
task. 
Datum (26/ lesson/ 070417) 
S: “Fungsinya yang mana pak?” 
T: “Iya ini fungsinya belum ditulis” 
S: “Huuuuuu....dasar blo’on”(female) 
 
Context of situation: 
Situation: in the classroom during the English teaching and 
learning process 
Participant: Teacher and students 
Other relevant features of the situation: the teacher was 
explaining to the student that there was something missing in 
his task 
The effect of the verbal action: defensive countering 
 
d) Withhold Politeness 
Culpeper (1996: 357) explains withhold politeness occurs 
when someone prefers to keep silent when a polite act is hoped to 
be performed by the others. The realization of withhold politeness 
are being silent and failing to thank. In this research, only found 
withhold politeness with being silent.  
The example of withhold politeness can be seen in the 
following conversation. It happens in the classroom during the 
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English teaching and learning process. Here the teacher was 
greeting the students. 
Datum (01/ lesson/ 040417) 
T : “Assalamualaikum Wr. Wb” 
S : ......(all student) 
T : “Assalamualaikum Wr. Wb” 
S : “ Waalaikumsalam Wr. Wb 
 
 
 
Context of situation: 
Situation: in the classroom during the English teaching and 
learning process 
Participant: Teacher and students 
Other relevant features of the situation: the teacher was 
greeting the students 
The effect of the verbal action: no response 
 
In the above example, the teacher starting up the lesson by 
giving a greeting to the students, but they just keeps silent and 
ignore it. The teacher expects the students to reply the greeting 
with a greeting too. Meanwhile, the students gives no response by 
being silent. 
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3) The Hearer Response in the Impoliteness Utterances in the 
Teacher-Students Interaction in English Teaching and 
Learning Process at the Seventh Grade  of SMP Al Islam 
Kartasura in the Academic Year of 2016/2017 
All three responses of impoliteness strategy, i.e. accepting the face 
attack, countering the face attack, and no response, occur in the interaction 
of students-teacher in the Engilsh Teaching and Learning Process. The 
subcategories of countering the face attack, such as defensive countering 
appear in the conversation. 
a. Accepting the Face Attack 
According to Bousfield (2008: 193), the addressee accepts 
the face attack from the speaker, when he or she may agree with the 
speaker‟s utterances which perform impoliteness strategy. 
Meanwhile, accepting the face attack becomes the lowest response 
used by the teacher in the interaction of students-teacher in the 
classroom. The examples of accepting the face attack are presented 
in the following. 
Datum (27/ lesson/ 070417) 
S: “Pak..pak.. ini gimana?”(male)  
T: “Itu diartikan!” 
 
In the above example, the teacher was replying the student 
question. The teacher accepts the student‟s face attack by saying 
“itu diartikan” The teacher agrees with the student‟s manner. 
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However, the teacher wants to tell to the student about translating 
some text. From the conversation above, it can be seen that the 
teacher accepts the face attack in order not to make the face 
threatening act from the student worse. The student is very 
annoying, thus the teacher wants to minimize the threat from the 
student by accepting it. 
b. Countering the Face Attack 
Countering the face attack is divided into two subcategories; 
they are offensive countering and defensive countering (Bousfield, 
2008:193). Only one of the subcategory of countering the face 
attack; defensive countering appear as the teacher‟s responses 
toward the impoliteness utterances which are employed by the 
students in the classroom in the Engish teaching and learning 
process. 
   Bousfield (2008: 193) states that defensive countering 
means that the addressee defends his or her own face. An example 
of defensive countering can be seen from the conversation between 
students and teacher.        
 Datum (28/ 070417) 
S: “Ngopo pak aku meh metu sek pak!”(female)  
T: “Heh mlebu!” 
 
In the above example, the teacher was asking one of the 
student to enter the classroom while he is going out. The teacher 
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defends himself toward the student impolite utterance. The teacher 
does not reply the student face attack with face attack. The teacher 
only defends himself by asking the student to go back inside the 
classroom. The teacher prefers to defend himself because he wants 
to save his face from the student face attack by asking the student 
not to go outside but going back to the room. He does not want the 
student to keep insulting him. 
The next example of defensive countering can be seen in the 
conversation as follow.  
Datum (13/ lesson/ 040417) 
T: “Sandi meneh!” 
S: “Kae lo bos, ea ... ea hahaha”(female) (Chatting with 
friends no matter being reprimanded by his teacher) 
T: “Wek ndang digarap!” 
  
In the above example, the teacher was remaining Sandi, one 
of the student in the classroom. The teacher counters the student 
manner by defending himself because he does not replies the 
student face attack with face attack. He just replies the student‟s 
utterance by answering “wek ndang garap” He is intended that the 
student will finish the task quickly. He defends himself because he 
wants to save his face to make the student to do the task and finish 
soon. 
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c. No Response 
The addressee can give no response by being silent 
(Bousfield, 2008: 188). The teacher as the leader in the classroom 
often prefers to keep silent as the form of giving no response. 
Meanwhile, the choice of giving no response has some different 
reasons behind it. 
The teacher chooses to keep silent because he knows that the 
student is naughty and very active, thus the teacher prefers to save 
his face rather than to make the face threatening act worse. If he 
prefers to answer or counter the student‟s face attack, he will make 
the face threatening act worse. Hence, the teacher wants to 
minimize the threat from the student by being silent. 
The conversation below happens in the classroom. the 
teacher was ordering one of the student to listen to his friend. 
Datum (34/ lesson/ 070417) 
 T: “rungokno koncomu ke lo!” 
S: “sek to pak!”(female)                                                                                                                              
T: no response 
 
Another  example of no response or being silent can be seen 
in the following conversation. the teacher was asking one of the 
student where would he going.  
Datum (18/ lesson/ 070417)  
T: “kowe kuwi meh nandi?” 
S: “meh nguyuh pak!”(female)  
T: “no response” 
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Here, The teacher keeps silent even he hear that the students 
speaks in impolite acts. He prefers to keep silent because he must 
keep the classroom quite. He does not want to punish the student. 
The teacher is in complete charge of the class, what students 
do, what they say and how they say it. The teacher assumes this role 
when new language is being introduced and accurate reproduction 
and drilling techniques are needed. In the classroom, the teacher is 
mostly the centre of focus, the teacher may have the gift of 
instruction, and can inspire through their own knowledge and 
expertise. Therefore, the teacher must keep the classroom quite and 
not use impolite utterance when answering the students‟ impolite 
utterances. 
 
C. Discussion 
In this section, the researcher provides the explanation of the findings 
comprehensively. In this research, it will be focused on the student‟s 
utterances to the teacher in (a) instruction (teaching and learning process) and 
(b) classroom management. The detailed explanation is presented to describe 
the objectives of the research which are the discussion of types of 
impoliteness utterances and context situation of the impoliteness utterances, 
and the hearer responses toward impoliteness utterances in the English 
teaching and learning process of the seventh grade students of Al Islam 
Kartasura Academic year 2016/ 2017. 
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1. The Types of Impoliteness Utterances Spoken by the Students in the 
Teacher-Students Interaction in English Teaching and Learning 
Process at the Seventh Grade  of SMP Al Islam Kartasura in the 
Academic Year of 2016/ 2017 
The most notable model of impoliteness was introduced by 
Jonathan Culpeper in (1996). As maintained by his model, impoliteness is 
intended to produce disharmony between interlocutors in social 
interactions (Walaszewska and Piskorska, 2012: 246). Although his model 
is based on Brown and Levinson's (1987) PT, Culpeper refutes their view 
of impoliteness as „marginal‟ to everyday conversation. He asserts that 
understanding the notion of politeness is impossible without 
comprehending impoliteness phenomenon and, thereby, the analytical 
framework of impoliteness needs to be improved and receive the due 
consideration (Mullany and Stockwell, 2010: 71). Culpeper's model has an 
advantage over others as it is built on real life data. 
In the interaction of students-teacher during the English teaching 
and learning process of the seventh grade students found 44 utterances 
which contain impoliteness in the form of positive impoliteness, negative 
impoliteness, sarcasm or mock politeness, and withhold politeness. 
Negative impoliteness becomes the most dominant type used by the 
students since they want to interrupt the teacher during the teaching and 
learning process. They consider that by using negative impoliteness, the 
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face threatening act is conveyed in a direct or straightforward way, thus 
the students can understand the meaning of the teacher utterance 
obviously. 
Meanwhile, bald on record does not appear in the interaction of 
students-teacher since students has limit to talk to the teacher, particularly 
in direct direct, clear, and unambiguous statement. It is evident that the 
bald on-record strategy was used to address departures from both 
transactional and interactional norms. This underscores a certain 
(structured) arbitrariness in the use of the bald on-record strategy by the 
hosts structured in the sense that it is motivated by the hosts‟ awareness of 
their institutional responsibility to ensure efficient transmission of 
information. Therefore, the hosts were observed to intervene baldly if, 
within the context of the surrounding talk, they deemed this behaviour 
suitable for addressing a particular transgression, transactional or 
interactional. According to the development of the model 
(Culpeper,1996,2003) bald on record impoliteness is seen as typically 
being deployed where there is much face at sake and where there is an 
intention on the part of the speaker to attack the face of the hearer and/or 
where the speaker does not have the power to (safely) utter an impolite 
utterance. The utterances are deployed in a direct, clear, unambiguous and 
concise way in situations where face is not irrelevant or minimized 
(Culpeper,2005:41). 
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In addition, withhold politeness by the realization of failing to 
thank does not appear in the interaction of students-teacher because when 
students talks to the teacher, they do not perform the utterances that need 
to be replied by thanking. 
On the other hand, using inappropriate identity markers only 
appear once as the students should pay attention and respect to the teacher. 
It is because students has no close relationship with the teacher. Thus, 
students cannot call the teacher by using nickname or with inapropriate 
identity markers since at school, teacher is the superior and leader of the 
students. The role of the teacher during the teaching and learning process 
is dependent, based on what the students need to achieve. The teacher 
needs to be able to switch between those various roles. Moreover, in 
Javanese norm, younger people should call the older people by using their 
title or surname. Using inappropriate identity marker occurs when the 
speaker employs title and surname when the speaker and the addressee are 
in a nearby relationship and employs nickname when they are in a far 
relationship. Here, students has far relationship with the teacher so that 
they cannot call teacher by the innapropriate identity marker. Therefore, it 
consider impolite and rude which then will encounter the face attack of the 
teacher. 
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2. The Context Situation of the Impoliteness Utterances in the Teacher-
Students Interaction in English Teaching and Learning Process at the 
Seventh Grade  of SMP Al Islam Kartasura in the Academic year of 
2016/2017 
Impoliteness is a negative attitude towards specific behaviours 
occurring in specific contexts. It is sustained by expectations, desires 
and/or beliefs about social organisation, including, in particular, how one 
person's or group's identities are mediated by others in interaction. 
Situated behaviours are viewed negatively when they conflict with how 
one expects them to be, how one wants them to be and/or how one thinks 
they ought to be. Such behaviours always have or are presumed to have 
emotional consequences for at least one participant, that is, they cause or 
are presumed to cause offence. Various factors can exacerbate how 
offensive an impolite behaviour is taken to be, including for example 
whether one understands a behaviour to be strongly intentional or not. 
Language politeness is needed in every situation, included in the 
classroom interaction, because it will maintain the harmony of relationship 
between teacher and students and to avoid the conflict. However, one can 
be impolite if s/he cannot identify the context of situation. In the 
classroom interactions, the students have to avoid of using such an 
impolite language to the teacher because it can cause disharmony between 
them. The communicative behavior intending to cause the „face losses‟ of 
a target or perceived by the target to be so is involved in impoliteness. The 
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phenomenon of impoliteness is to do with how offense the language is 
communicated and taken. As what Culpeper (2005: 38) defines 
impoliteness is communicative strategies designed to attack face, and 
thereby cause social conflict and disharmony. 
Based on the data of context situation, students had bigger 
contribution in the utterances. The totals of students‟ utterances were 30 
utterances and the total of teacher‟s utterances were 4 utterances. The 
teacher mainly play role as the starting up in the conversation turn, 
whereas the students intterupting the teacher during the English teaching 
and learning process. 
Power, which often express through language, seems to have a 
close relationship with impoliteness. It is the same as what Culpeper 
(2007:25) argues that impoliteness always involves power. Fairclough 
(1989:43) states that power exists in various modalities, including the 
concrete and unmistakable modality of physical force. He makes a 
distinction between power in and power behind discourse. Power in 
discourse refers to the exercise of power in the language, whilst power 
behind discourse concerns the constitution of social institution and 
societies through power relations. Power itself cannot be explained 
without contextualization. It connects with impoliteness in a number of 
different ways. It includes the performance/ perception of impoliteness in 
language and the broader context within which it is performed/perception. 
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On the other hand, the fact shows that power in and power behind 
the discourse is not always linear. One aspect of power behind discourse is 
the participant status. A person who has a power can speak more 
impolitely  
In a classroom interaction, a teacher is a powerful participant who 
has a power to ask, command, or even forbid something to the students in 
the classroom. Moreover, it might be possibly happened if a teacher 
speaks impolitely to the students since he/she is a powerful participant to 
do that. It shows that in some situations, the students speak impolitely to 
the teacher despite of the fact that they are the less powerful participants. 
3. The Hearer response in the Impoliteness Utterances in the Teacher-
Students Interaction in English Teaching and Learning Process at the 
Seventh Grade  of SMP Al Islam Kartasura in the Academic Year of 
2016/2017 
Impoliteness is an inevitable thing that is often done by people in a 
communication process. When the speaker says impolite words to the 
hearer, there are some choices from the addressee. Culpeper et al. (2003: 
1562) state that the addressee of the impoliteness strategies can accept the 
face attack or counter it, and give no response. The further response of 
counter the face attack can be off ensive or defensive. 
Based on the findings of the hearer responses toward the 
impoliteness utterances found in the interaction of students-teacher, there 
are three responses applied by the hearer, i.e. no response, accepting the 
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face attack, and defensive countering. The most dominant type used by the 
teacher is defensive countering, which appears 24 times or 54,4%. The 
second highest frequency is no response in the form of being silent which 
appear 18 times or 40,9%. The last rank is accepting the face attack which 
appears 2 times or 4,5%. 
Here, defensive countering becomes the most dominant appear as 
the responses of the teacher since teachers must be leaders in the 
classroom and in the school, earning the respect of students and setting a 
positive example. They must be disciplinarians, doling out fair and 
consistent punishments to students who break the rules. At the same time, 
teachers must show care and concern for students. A teacher has the power 
to build up or tear down a student's self-esteem and make a student's day 
or ruin it in an instant. When interacting with students, a teacher must fill 
the role of a counselor, a surrogate parent, a nutritionist and someone who 
has the best interests of every child at heart. 
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CHAPTER V 
CONCLUSIONS AND SUGGESTIONS 
 
A. Conclusions 
Based on findings and discussion of the phenomena of impoliteness in 
the interaction of students-teacher in the Engilsh Teaching and Learning 
Process in the previous chapter, the researcher draws the conclusions as 
presented in the following. 
The first objective of this research is to describe the types of 
impoliteness utterances addressed to the teacher in the interaction of students-
teacher in the Engilsh Teaching and Learning Process. From five types of 
impoliteness strategy, only four types occur in the conversation. They are 
positive impoliteness, negative impoliteness, and sarcasm or mock 
impoliteness, and withhold politeness. On the other hand, bald on record  
impoliteness does not appear in the movie. The highest frequency of the types 
of impoliteness utterances is negative impoliteness which occurs 25 times out 
of 44 total data (56,8%). 
Negative impoliteness becomes the most dominant type used by 
students addressed to the teacher because they directly and clearly want to 
convey that by using negative impoliteness, the face threatening act is 
conveyed in a direct or straightforward way, thus the students can understand 
the meaning of the teacher utterance obviously. Moreover, by using 
straightforward utterances, the teacher would understand the impolite meaning 
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from the students. Meanwhile, bald on record impoliteness is not found in the 
interaction of of students-teacher since students has limit to talk to the teacher, 
particularly in direct direct, clear, and unambiguous statement. 
Each type of impoliteness strategy is realized in some ways and each 
type has its particular realization. Positive impoliteness is expressed in the 
form of disassociating from the other, and using inappropriate identity 
markers. Meanwhile, negative impoliteness has two realizations in the form of 
condescending, scorning, or ridiculing, and associating the other with a 
negative aspect explicitly. Sarcasm or mock politeness is only realized in the 
form of employing insincere politeness. 
The second objective of this research is to explain the context situation 
of the impoliteness utterances addressed to the teacher in Engilsh Teaching 
and Learning Process. Based on the analysis, context of situation happens in 
the classroom. The participants are students and teacher.   
The third objective of this research is to describe the responses to the 
impoliteness utterances addressed to the teacher in Engilsh Teaching and 
Learning Process. There are three responses which occur in the interaction of 
students-teacher. They are accepting the face attack, countering the face 
attack, and no response. Countering the face attack appears is defensive 
countering. Defensive countering gets the highest percentage which occurs 24 
times or 54,5%. The lowest percentage with 4,5% which appears 2 times is 
accepting the face attack. Defensive countering becomes the most frequent 
choice of responses of impoliteness utterances in the interaction of students-
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teacher because the teacher is in complete charge of the class, what students 
do, what they say and how they say it. Meanwhile, accepting the face attack 
becomes the less chosen responses of impoliteness utterances in the 
interaction of students-teacher because if the teacher does it by admitting the 
student‟s utterance, he would be considered weak. 
 
B. Suggestions 
Based on the conclusions above, the researcher proposes some suggestions 
to the following parties. 
1. To Students of Engish Education 
It is suggested that the students learn more about pragmatics, 
especially in impoliteness. There have not been many students who 
conduct research with impoliteness topic. Therefore, the researcher 
suggests that more students conduct research in pragmatics, 
especially in impoliteness. 
2. To Future Researchers 
There are many movies which describe the phenomena of 
impoliteness. Meanwhile, the interaction of students-teacher do not 
provide sufficient data to be the data sources. Fortunately, the 
interaction of students-teacher at school provides sufficient and 
reliable data that can represent the phenomena of impoliteness. 
Thus, future researchers who want to investigate on impoliteness 
topic would better find another type of data source, e.g. other 
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movies, novels, and plays. In addition, there are many aspects of 
impoliteness which can be analyzed besides the types, realizations, 
and responses of the strategy, such as its functions and triggering 
factors. 
3. To Readers in General 
This research gives information and knowledge about the types, 
realizations, and responses of impoliteness strategy which are 
performed by the characters in the movie. It is expected that the 
readers learn more about the aspect of impoliteness. When the 
readers know and understand impoliteness, they can control their 
impolite utterances and behavio 
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APPENDIX 1 
Data Findings Of Impoliteness Utterances In The 
English Teaching And Learning Process 
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DATA FINDINGS OF IMPOLITENESS UTTERANCES IN THE 
ENGLISH TEACHING AND LEARNING PROCESS 
Data 
Number 
Type of 
impoliteness 
Data Findings 
(Impoliteness Utterance) 
Context of Situation True/
False 
01/ 
lesson/ 
040417 
With Hold 
Politeness (being 
silent) 
T : “Assalamualaikum Wr. 
Wb”(starting up) 
S : ......(all student) 
T : “Assalamualaikum Wr. 
Wb” 
S : “ Waalaikumsalam Wr. 
Wb 
Situation: in the 
classroom during the 
English teaching and 
learning process 
Participant: Teacher 
and students 
Other relevant features 
of the situation: the 
teacher was greeting 
the students 
The effect of the verbal 
action: no response 
 
 
02/ 
lesson/ 
040417 
Positive 
impoliteness 
(disassociating 
from the others) 
T : “Iya, sekarang coba 
kerjakan yang ini.”( While 
writing about "tobe" on the 
blackboard) (starting up) 
S : “Gah pak wes tau 
kok!”(male & 
female)interrupting 
T : “Semua harus 
mengerjakan!” 
Situation: in the 
classroom during the 
English teaching and 
learning process 
Participant: Teacher 
and students 
Other relevant features 
of the situation: the 
teacher was asking the 
students to do some 
tasks in the white board 
in front of the class 
The effect of the verbal 
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action: no response 
 
03/ 
lesson/ 
040417 
Negative 
impoliteness 
(scorning) 
T : “Meneng o ganggu 
liane!”starting up 
S : “lha kae yo do rame og 
pak !” 
T : “kandani og ngeyel !” 
S : “traktak tak 
tak....”(female) 
interrupting 
Situation: in the 
classroom during the 
English teaching and 
learning process 
Participant: Teacher 
and students 
Other relevant features 
of the situation: the 
teacher was asking 
some students to keep 
silent in order not to 
disturb others 
The effect of the verbal 
action: defensive 
countering 
 
4/ 
lesson/ 
040417 
Negative 
impoliteness 
(scorning) 
T : “Pisankas rame meneh 
tak kon maju !”  
S : “ho‟o wi pak kon maju 
!” (Added from other 
students) 
S :“hasss tik tik trak tak 
mlekentis”(female) 
interrupting 
(Expressions are not afraid 
of the threat of teachers)  
Situation: in the 
classroom during the 
English teaching and 
learning process 
Participant: Teacher 
and students 
Other relevant features 
of the situation: the 
teacher was remaining 
the student if they keep 
making noise, they 
would be grounded by 
going in front of the 
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class 
The effect of the verbal 
action: defensive 
countering 
5/ 
lesson/ 
040417 
Negative 
impoliteness 
(scorning) 
S :”wes pak dihapus pak!” 
T : “tak enteni 10 menit 
kudu dadi!” 
S : “ko sek arh!”(female) 
interrupting 
Situation: in the 
classroom during the 
English teaching and 
learning process 
Participant: Teacher 
and students 
Other relevant features 
of the situation: the 
teacher was waiting the 
students to finish the 
task 
The effect of the verbal 
action: defensive 
countering 
 
6/ 
lesson/ 
040417 
Negative 
impoliteness 
(scorning) 
T : “sudah ya?” 
S : “ihhh kosek pak!” 
interrupting 
S : “he pak,, lha gitu 
dong” 
Situation: in the 
classroom during the 
English teaching and 
learning process 
Participant: Teacher 
and students 
Other relevant features 
of the situation: the 
teacher was warning 
the students that was 
the time to finish the 
task 
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The effect of the verbal 
action: defensive 
countering 
7/ 
lesson/ 
040417 
Negative 
impoliteness 
(scorning) 
T: “sandi” 
S : “ngopo pak?” (female) 
interrupting 
Situation: in the 
classroom during the 
English teaching and 
learning process 
Participant: Teacher 
and students 
Other relevant features 
of the situation: the 
teacher was calling one 
of the student, named 
Sandi 
The effect of the verbal 
action: defensive 
countering 
 
8/ 
lesson/ 
040417 
Negative 
impoliteness 
(scorning) 
T : “sudah ya?” 
S : “kosek pak 
kosek”(female) 
interrupting 
T : “Kamu pinjem 
temenmu” 
S :”Ho Emoh o.. pak, 
mau e ra nulis kon nulis, 
arh yowes no 
pak!”(female) interrupting 
Situation: in the 
classroom during the 
English teaching and 
learning process 
Participant: Teacher 
and students 
Other relevant features 
of the situation: the 
teacher was asking the 
students to finish the 
task 
The effect of the verbal 
action: defensive 
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countering 
9/ 
lesson/ 
040417 
Negative 
impoliteness 
(ridiculing) 
T :”oke,selanjutnya  Is ..... 
“ 
S1 : “Mboh pak anyel 
aku!”(female) interrupting 
S2 : “wes iteng i meneng 
o ae!”(female) 
interrupting 
Situation: in the 
classroom during the 
English teaching and 
learning process 
Participant: Teacher 
and students 
Other relevant features 
of the situation: the 
teacher was calling the 
next student to perform 
the task 
The effect of the verbal 
action: defensive 
countering 
 
10/ 
lesson/ 
040417 
Negative 
impoliteness 
(scorning) 
T : “heh meneng ora 
kowe!” 
S : “he lha salae 
dihapus!”(female) 
interrupting 
T : “Metu o nek ra iso 
meneng!” 
Situation: in the 
classroom during the 
English teaching and 
learning process 
Participant: Teacher 
and students 
Other relevant features 
of the situation: the 
teacher was asking one 
of the student to be 
quiet 
The effect of the verbal 
action: defensive 
countering 
 
11/ Negative S : “ I..T..E..Eng iteng . Situation: in the  
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lesson/ 
040417 
impoliteness 
(condescending) 
hahaha” 
T : “sabda rene maju 
garap!” 
S : “koyo ngene e kecil no 
pak, ndhi!”(female) 
interrupting 
S : “pak iki lo bor e ireng 
kayo kae!”(female) 
interrupting 
T : “heh” 
classroom during the 
English teaching and 
learning process 
Participant: Teacher 
and students 
Other relevant features 
of the situation: the 
teacher was asking 
Sabda, one of the 
student to o the task, 
but he felt that the task 
was too easy for him 
The effect of the verbal 
action: defensive 
countering 
12/ 
lesson/ 
040417 
Positive 
impoliteness 
(disassociating 
from the others) 
T : „yoh Sandi maju !” 
S: “Moh pak!”(female) 
Situation: in the 
classroom during the 
English teaching and 
learning process 
Participant: Teacher 
and students 
Other relevant features 
of the situation: the 
teacher was asking 
Sandi, one of the 
student to come in front 
of the class, but he 
refused it 
The effect of the verbal 
action: defensive 
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countering 
13/ 
lesson/ 
040417 
Positive 
impoliteness 
(disassociating 
from the others) 
T: “sandi meneh!” 
S: “kae lo bos, ea ... ea 
hahaha”(female) 
interrupting (Chatting with 
friends no matter being 
reprimanded by his 
teacher) 
T: “wek ndang digarap!” 
Situation: in the 
classroom during the 
English teaching and 
learning process 
Participant: Teacher 
and students 
Other relevant features 
of the situation: the 
teacher was remaining 
Sandi 
The effect of the verbal 
action: defensive 
countering 
 
14/ 
lesson/ 
040417 
Negative 
impoliteness 
(associating the 
other with a 
negative aspect 
explicitly) 
T: “ini ada soal silahkan 
dikerjakan dulu pake is, 
am, are” 
S: “pak...pak heru”(male) 
interrupting 
T: “apa?” 
S: “gak apa-apa” (male) 
interrupting (Teasing 
female students) 
Situation: in the 
classroom during the 
English teaching and 
learning process 
Participant: Teacher 
and students 
Other relevant features 
of the situation: the 
teacher was asking the 
students to do some 
task 
The effect of the verbal 
action: no response 
 
15/ 
lesson/ 
040417 
Positive 
impoliteness 
(disassociating 
S: “males ngerjakne 
pak”(male) starting up 
T: “semua harus 
Situation: in the 
classroom during the 
English teaching and 
 
  
117 
 
 
 
from the others) mengerjakan!” learning process 
Participant: Teacher 
and students 
Other relevant features 
of the situation: the 
teacher was ordering 
the students to do some 
tasks 
The effect of the verbal 
action: no response 
16 Positive 
impoliteness 
(disassociating 
from the others) 
T: “ngopo we, madhep 
ngarep?” 
S: “sek to pak!”(female) 
interrupting 
T: “heh...!” 
Situation: in the 
classroom during the 
English teaching and 
learning process 
Participant: Teacher 
and students 
Other relevant features 
of the situation: the 
teacher was asking the 
students to do some 
task but one of student 
tells lazy 
The effect of the verbal 
action: no response 
 
17/ 
lesson/ 
040417 
Negative 
impoliteness 
(scorning) 
T: “gah garapanmu 
ndhi?” 
S: “iki pak” 
T: “ki garapan e sopo?” 
S: “garapanku lo 
pak!”(female) interrupting 
Situation: in the 
classroom during the 
English teaching and 
learning process 
Participant: Teacher 
and students 
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S: “garapanku deng pak” 
interrupting 
Other relevant features 
of the situation: the 
teacher was asking for 
confirmation about the 
task done by the student 
The effect of the verbal 
action: defensive 
countering 
18/ 
lesson/ 
070417 
Negative 
impoliteness 
(scorning) 
T: “kowe kuwi meh 
nandi?” 
S: “meh nguyuh 
pak!”(female) interrupting 
Situation: in the 
classroom during the 
English teaching and 
learning process 
Participant: Teacher 
and students 
Other relevant features 
of the situation: the 
teacher was asking one 
of the student where 
would he going 
The effect of the verbal 
action: no response 
 
19/ 
lesson/ 
070417 
Negative 
impoliteness 
(associating the 
other with a 
negative aspect 
explicitly) 
T: “seng mbok bukak i 
buku opo?” 
S: “lha lali ra gowo kok 
pak!”(female) interrupting 
Situation: in the 
classroom during the 
English teaching and 
learning process 
Participant: Teacher 
and students 
Other relevant features 
of the situation: the 
teacher was asking one 
 
  
119 
 
 
 
of the student about his 
book 
The effect of the verbal 
action: efensive 
countering 
20/ 
lesson/ 
070417 
Negative 
impoliteness 
(scorning) 
S: “nyoh we!”(female) 
starting up 
T: “heh linggeh o!”taking 
over 
Situation: in the 
classroom during the 
English teaching and 
learning process 
Participant: Teacher 
and students 
Other relevant features 
of the situation: the 
teacher was remaining 
one of the student to sit 
The effect of the verbal 
action: no response 
 
21/ 
lesson/ 
070417 
Negative 
impoliteness 
(scorning) 
T:”julian nulis po metu?!” 
S: “metu”(female) 
interrupting 
T: “yowes ndang metu!” 
Situation: in the 
classroom during the 
English teaching and 
learning process 
Participant: Teacher 
and students 
Other relevant features 
of the situation: the 
teacher was asking 
Julian, one of the 
student whether to write 
or getting out from the 
classroom 
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The effect of the verbal 
action: accepting the 
face attack 
22/ 
lesson/ 
070417 
With hold 
impoliteness 
(being silent) 
T: “huda...huda..huda....” 
S: “..........” 
Situation: in the 
classroom during the 
English teaching and 
learning process 
Participant: Teacher 
and students 
Other relevant features 
of the situation: the 
teacher was calling 
Huda, one of the 
student 
The effect of the verbal 
action: no response 
 
23/ 
lesson/ 
070417 
Negative 
impoliteness 
(ridiculing) 
T: “heh nulis o ra mung 
crito wae!” 
S: “eh... 
te..te..lo...tet”(female) 
Situation: in the 
classroom during the 
English teaching and 
learning process 
Participant: Teacher 
and students 
Other relevant features 
of the situation: the 
teacher was ordering 
one of the student to 
write, and not chatting 
with other 
The effect of the verbal 
action: defensive 
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countering 
24/ 
lesson/ 
070417 
Negative 
impoliteness 
(ridiculing) 
T: “nan nulis o” 
S: “enteloted”(female) 
interrupting 
Situation: in the 
classroom during the 
English teaching and 
learning process 
Participant: Teacher 
and students 
Other relevant features 
of the situation: the 
teacher was ordering 
one of the student to 
write 
The effect of the verbal 
action: defensive 
countering 
 
25/ 
lesson/ 
070417 
With hold 
impoliteness 
(being silent) 
T:“gilang...lang,,,gilang...
!” starting up 
S: “ .........” 
T: “lang linggeh!” 
Situation: in the 
classroom during the 
English teaching and 
learning process 
Participant: Teacher 
and students 
Other relevant features 
of the situation: the 
teacher was calling 
Gilang, one of the 
student in the classroom 
The effect of the verbal 
action: defensive 
countering 
 
26/ Sarcasm or Mock S: “Fungsinya yang mana Situation: in the  
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lesson/ 
070417 
impoliteness pak?” 
T: “iya ini fungsinya 
belum ditulis” 
S: “huuuuuu....dasar 
blo’on”(female) 
interrupting 
classroom during the 
English teaching and 
learning process 
Participant: Teacher 
and students 
Other relevant features 
of the situation: the 
teacher was explaining 
to the student that there 
was something missing 
in his task 
The effect of the verbal 
action: defensive 
countering 
27/ 
lesson/ 
070417 
Negative 
impoliteness 
(associating the 
other with a 
negative aspect 
explicitly) 
S: “pak..pak.. ini 
gimana?”(male) starting 
up 
T: “itu diartikan!”taking 
over 
Situation: in the 
classroom during the 
English teaching and 
learning process 
Participant: Teacher 
and students 
Other relevant features 
of the situation: the 
teacher was replying 
the student question 
The effect of the verbal 
action: accepting the 
face attack 
 
28/ 
070417 
Negative 
impoliteness 
(associating the 
S: “ngopo pak aku meh 
metu sek pak!”(female) 
starting up 
Situation: in the 
classroom during the 
English teaching and 
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other with a 
negative aspect 
explicitly) 
T: “heh mlebu!”taking 
over 
learning process 
Participant: Teacher 
and students 
Other relevant features 
of the situation: the 
teacher was asking one 
of the student to enter 
the classroom while he 
is going out 
The effect of the verbal 
action: defensive 
countering 
29/ 
lesson/ 
070417 
Positive 
impoliteness 
(disassociating 
from the others) 
T: “kowe ki garap o ra 
gojek ae!” 
S:”sek-sek pak!”(female) 
interrupting 
Situation: in the 
classroom during the 
English teaching and 
learning process 
Participant: Teacher 
and students 
Other relevant features 
of the situation: the 
teacher was remaining 
the student no to 
playing with other 
The effect of the verbal 
action: defensive 
countering 
 
30/ 
lesson/ 
070417 
With hold 
impoliteness 
(being silent) 
T: “wes garap durung? Ra 
mung crito ae!”starting up 
S: “..........”(all student) 
Situation: in the 
classroom during the 
English teaching and 
learning process 
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Participant: Teacher 
and students 
Other relevant features 
of the situation: the 
teacher was asking the 
students whether they 
hve one the task as they 
keep chatting each 
other 
The effect of the verbal 
action: defensive 
countering 
31/ 
lesson/ 
070417 
Negative 
impoliteness 
(associating the 
other with a 
negative aspect 
explicitly) 
T: “Garapanmu ndhi?” 
S: “ke lo garapanku neng 
kono ke lo!”(female) 
interrupting 
Situation: in the 
classroom during the 
English teaching and 
learning process 
Participant: Teacher 
and students 
Other relevant features 
of the situation: the 
teacher was asking for 
confirmation to the 
students bout his task 
The effect of the verbal 
action: defensive 
countering 
 
32/ 
lesson/ 
070417 
With hold 
impoliteness 
(being silent) 
T: “nang...” 
S: “.........”(female) 
Situation: in the 
classroom during the 
English teaching and 
learning process 
 
  
125 
 
 
 
Participant: Teacher 
and students 
Other relevant features 
of the situation: the 
teacher was calling one 
of the student but no 
answer from the student 
The effect of the verbal 
action: defensive 
countering 
34/ 
lesson/ 
070417 
Positive 
impoliteness 
(disassociating 
from the others) 
T: “rungokno koncomu ke 
lo!” 
S: “sek to pak!”(female) 
interrupting 
Situation: in the 
classroom during the 
English teaching and 
learning process 
Participant: Teacher 
and students 
Other relevant features 
of the situation: the 
teacher was ordering 
one of the student to 
listen to his friend 
The effect of the verbal 
action: no response 
 
35/ 
lesson/ 
070417 
Negative 
impoliteness 
(associating the 
other with a 
negative aspect 
explicitly) 
S: “wes pak!” 
T: “neh!” 
S: “neh terus eg 
pak!”(male) interrupting 
Situation: in the 
classroom during the 
English teaching and 
learning process 
Participant: Teacher 
and students 
Other relevant features 
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of the situation: the 
teacher was ordering 
the student to do more 
task 
The effect of the verbal 
action: no response 
36/ 
lesson/ 
130417 
Positive 
impoliteness 
(disassociating 
from the others) 
T: “So, can you try to give 
example of past tense in 
narrative text? 
S: “lha ga bisa Pak, 
Bapak ngomong apa kene 
ora mudeng, aku khan 
bukan orang Inggris” 
(female) interrupting 
Situation: in the 
classroom during the 
English teaching and 
learning process 
Participant: Teacher 
and students 
Other relevant features 
of the situation: the 
teacher was ordering 
the students to give 
example of past tense in 
narrative text in 
English, but the student 
did not understand what 
the techer said 
The effect of the verbal 
action: no response 
 
37/ 
lesson/ 
130417 
Positive 
impoliteness(disa
ssociating from 
the others) 
T: “Yo, dikerjakan semua 
ya! 
S: “banyak sekali....Pak, 
gak mau Pak, go PR aja 
Pak yo?”(male) 
interrupting 
Situation: in the 
classroom during the 
English teaching and 
learning process 
Participant: Teacher 
and students 
Other relevant features 
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of the situation: the 
teacher was ordering 
the students to do all 
task 
The effect of the verbal 
action: no response 
38/ 
lesson/ 
130417 
Positive 
impoliteness(usin
g inappropriate 
identity marker) 
T: “Coba kamu artikan 
kalimat dalam text 
tersebut! Bag yang the dog 
bla..bla...bla...ayo!” 
S: “Anjing Pak, lha the 
dog yo anjing 
nho...hahahaha”(female) 
interrupting 
Situation: in the 
classroom during the 
English teaching and 
learning process 
Participant: Teacher 
and students 
Other relevant features 
of the situation: the 
teacher was asking the 
student to translate 
some text 
The effect of the verbal 
action: defensive 
countering 
 
39/ 
lesson/ 
130417 
Positive 
impoliteness(disa
ssociating from 
the others) 
T: “Okey kalau belum 
selesai di sini, dikerjakan 
di rumah aja untuk PR 
ditambah mencari contoh 
cerita narrative legenda 
daerah yo!” 
S: “Waduh Pak, tambah 
akehmen garapane....ga 
iso dikurangi wae” ga iso 
santai-santai nho Pak 
Situation: in the 
classroom during the 
English teaching and 
learning process 
Participant: Teacher 
and students 
Other relevant features 
of the situation: the 
teacher was ordering 
the students if they 
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neng omah(female) 
interrupting 
could not finish the task 
at school, it would be 
for homework 
The effect of the verbal 
action: defensive 
countering 
40/ 
lesson/ 
130417 
Negative 
impoliteness 
(ridiculing) 
T: “Saya tinggal sebentar 
ya anak-anak, ada tamu 
yang mencari, dikerjakan 
ya sampai bel istirahat 
berbunyi” 
S: “Enake Pak, sok sibuk 
sendiri, malah lungo ga 
ngajar, kene garap akeh 
bageeet”(female) 
interrupting 
Situation: in the 
classroom during the 
English teaching and 
learning process 
Participant: Teacher 
and students 
Other relevant features 
of the situation: the 
teacher was asking 
permission to go out of 
the classroom since 
there was a guest 
looking for him, and 
ordering the students to 
continue doing task 
until the bell ringing 
The effect of the verbal 
action: no response 
 
41/ 
lesson/ 
150417 
Negative 
impoliteness(disa
ssociating from 
the others) 
T: “PR nya sudah lengkap 
semua? Ada yang berani 
bercerita di depan?” 
S: “Ogah Pak, di depan 
sereeem...ga berani Pak” 
(male) interrupting 
Situation: in the 
classroom during the 
English teaching and 
learning process 
Participant: Teacher 
and students 
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Other relevant features 
of the situation: the 
teacher was askingthe 
students about the 
previous homework and 
to tell it in front of the 
class 
The effect of the verbal 
action: no response 
42/ 
lesson/ 
15/0417 
Negative 
impoliteness(disa
ssociating from 
the others) 
T: “Suka tidak suka, 
pertemuan berikutnya 
ulangan harian!” 
S: “Waaaaah, meksa nho 
Pak, masa gitu, Bapak 
presiden aja ga pernah 
maksa kita lho, 
huuuu”(female) 
interrupting 
Situation: in the 
classroom during the 
English teaching and 
learning process 
Participant: Teacher 
and students 
Other relevant features 
of the situation: the 
teacher was informing 
the students to prepare 
for test in the following 
meeting 
The effect of the verbal 
action: no response 
 
43/ 
lesson/ 
150417 
Negative 
impoliteness(disa
ssociating from 
the others) 
T: “Terus yang dipelajari 
tentang “past tense” dan 
narrative text”! 
S: “Angel kui Pak, yang 
lain saja Pak, cara bikin 
nasi goreng gampang 
Pak”(female) interrupting 
Situation: in the 
classroom during the 
English teaching and 
learning process 
Participant: Teacher 
and students 
Other relevant features 
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of the situation: the 
teacher was informing  
to the students that the 
material for the test is 
about past tense and 
narrative text 
The effect of the verbal 
action: no response 
44/ 
lesson/ 
150417 
Sarcasm or Mock 
impoliteness 
T: “Piye cah, sudah 
paham belum tentang 
materi ulangan 
hariannya?” 
S: “Paham Pak, 
memangnya si Ucil stupid 
ngono ga paham-paham” 
(female) interrupting 
Situation: in the 
classroom during the 
English teaching and 
learning process 
Participant: Teacher 
and students 
Other relevant features 
of the situation: the 
teacher was asking to 
the the students whether 
they have understand 
about the material for 
the test 
The effect of the verbal 
action: no response 
 
45/ 
lesson/ 
150417 
Sarcasm or Mock 
impoliteness 
T: “Okey, kalau begitu 
dipelajari ya, pertemuan 
berikutnya kita ulangan 
harian, jangan sampai ada 
nilai jelek, yang jelek akan 
mengulang” 
S: “Huuuuuu, yo soalnya 
Situation: in the 
classroom during the 
English teaching and 
learning process 
Participant: Teacher 
and students 
Other relevant features 
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jangan yang berat-berat 
Pak biar nilai bagus, 
dipikir kita Einstein, 
jenius, hahahaha”(male) 
interrupting 
of the situation: the 
teacher was remaining 
the students about the 
test for the the 
following meeting 
The effect of the verbal 
action: no response 
 
Notes: 
TURN TAKING SPEECH:  
Teacher  = first speaker 
Students  = second speaker 
1. Starting up (mengawali pembicaraan) bisa dilakukan dengan keragu-raguan 
(hesitant start) atau ujaran yang jelas (clean start). 
2. Taking over yaitu mengambil alih giliran berbicara (bisa diawali dengan 
konjungsi). 
3. Interupsi, yaitu mengambil alih giliran berbicara karena penutur yang akan 
mengambil alhih giliran bicara merasa bahwa pesan yang perlu disampaikan 
oleh penutur sebelumnya sudah cukup sehingga giliranbicara diambil alih oleh 
penutur selanjutnya. 
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APPENDIX 2 
Teacher and Student Interaction 
 
 
 
 
 
 
 
 
 
 
 
  
133 
 
 
 
 
Teacher and student interaction :   
T =Assalamu’alaikum Wr.Wb. 
All Student = Wa’alaikumsalam Wr. Wb. 
T = “Sekarang silahkan buat kelompok terdiri dari 5-6 siswa, dan buat dua 
atau tiga meja menjadi satu untuk berdiskusi dengan kelompok masing-
masing”. 
S = (Respond immediately by standing up and making the discussion 
group)  
T = (Handing out task sheets to each group) 
The class condition is crowded because there is still no work sheet yet. 
S = Pak.. Pak, ini gimana ? 
(With a slightly loud tone of voice and hitting the table) 
T= (Turns to the student, with annoyed face Answering) “itu diartikan” 
S = “He.. go aku endi pak?” (Male students say while waving to his 
teacher) 
T = (Flat face expression while assigning task sheets one by one) 
S = (Two students are scrambling to get the duty sheet) 
T = (Give to other students) “ini dikerjakan, kelompokmu mana ?” 
S = (Take the answer sheet, with the sitting position of the foot on the seat 
while tying the shoelaces) “Aku nggarap dewe og pak ! (With confidence, 
and stay in shoes shoes position) 
S = (The female student calls her teacher who is still talking to the student 
continuously and the tone is higher) “Pak.. pakkk... ini dikerjakan disini 
aau dibuku tulis?” 
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T = (Turns) “Disitu saja” (Pointing at his paperwork) 
S = “Disini” (Pointing at the paper and looking at the teacher) 
S = “Ngopo pak? aku arep metu sek pak” (The student who had been 
standing in front of the door and blocked by the teacher, holding the door 
and blocked by the teacher, holding the door and forcing to get out) 
T = “Heh.. mlebu !!!” (While pulling the student's hand) 
S = (Enter the class still standing in front of the door) 
T =”Gas (Student name)... lingguh kene” (Attracts students who are from a 
walk in the class) 
S = (Sitting according to the teacher's direction) 
T = “Kowe ki garap o, ra gojek ae” (Reminding students who paced) 
S = “Sek-sek pak !” (While walking and ignoring his teacher) 
T = (Silence because the student is difficult to manage) 
T = “Wes garap durung ? ra mung crito ae” 
(Reprimanding a group of students who have 4 students chased a class that 
was telling stories, some were fan-fan, there is a foot lift) 
S = (No answer, students leave, students silently ignore the reprimand of 
the joy, with the fan fixed style and lift the foot) 
S = (When the teacher is still and silent, the student just plays a chair and 
tipping, no matter there is his teacher) 
T = “Heh.. garapanmu wes dadi rung?” (Angry tone and asked the students 
who play the game) 
S = “Enek pak heru meneng o !” (One student reminds his friend) 
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T = (Walking up to the students who fight back behind with angry face) 
“weki do ngopo?” 
S = (The student walks closer to his teacher) 
“Pak kitchen artinya apa?” 
T = “Dapur” 
S = “Back part of my house?’ 
T = “Dicobo disikgoleki neng kamus, ngko nek raiso tenan lagi takok” 
T =”Raf.. “ (Teacher admonished students who talk loudly disturb his 
friends a) 
S = (Silence and laugh with his friend, do not care) 
T = “Garapanmu dhi?” 
S = “Ke lo garapanku neng kono ke lo !” 
(With a face nyolot and pointed at a friend's table) 
T = “Nang way !” (Teacher admonishes students who throw shoes) 
S = (Ignoring the teacher, just throwing the shoes over again? No fear) 
T = “Heh garapo ! “ (With a warning tone, then the student does not care if 
the teacher walks up with an angry face, and sits among the students, then 
the student realizes the existence of his teacher and disperses or returns to 
his / her seat) 
 
(When the teacher is sitting in front of the keas, suddenly there are 
students who come and sit on front of my teacher) 
T = “Wes garap durung?’ 
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S = “ Wes no pak” (Shows the duty sheet to the teacher, with confidence 
tone) 
T = (See and keep quiet) 
T =  “Ayo yang sudah jadi bisa dikumpulkan !” 
S = (There is a direct collect there are still busy doing) 
T = “Heh.. dengarkan ya, nanti habis ini satu orang dari kelompok kalian 
maju kedepan sani !” 
T =”Silahkan dipersiapkan satu orang maju kedepan “ 
S =”Saya, sya , saya” (one of the students directly forward the class) (in 
front of the class does not directly read but instead jokes with his friend) 
T =”Heh di koncomu, ndang diwoco !” (Ask with the students who 
forward forward before, with an expression of annoyance because the 
students just play alone / arbitrarily own) 
S = “Ke lo pak” (pointed his friend and pulled his friend's hand to get back 
to the seat ) 
T = “Lungguh o kowe ki !’ (Patting the student's head with paper, just 
standing and noisy from before) 
S = (Silent and ignoring his teacher) 
T = (The teacher sits in front of his face and looks at his students, in the 
hope that his students are silent) 
S = (Deliberately sitting at the table near his teacher, looking at his 
teacher) 
T = (Telling to sit by pulling students off the table to sit in the chair) 
T = (Kicked off the table and walked backward because the students who 
were noticed since the moment was silent, even more crowded) (there are 
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students who hit the table and holding a broom) (broom gained by his 
teacher 
T= “Go rene, go sapu barang ki go opo !” (Pull the broom from the 
student's hands by force) 
S = (After the broomstick is taken the student turns back to the teacher 
Standing and still tells the story with his friends) 
S = “Pak aku aku lingguh yo pak, lha disok-sok iki og pak” 
 (Appoint his friend who sits one seat i) 
T = ”Heh.. gonmu ngendi?” (With an expression of angry talk with 
disturbing students) 
The student just looked at the teacher (challenged) and did not move. 
T = “ Balik nang gonmu!” (When teacher m split two students who make a 
noise behind) 
T = (Singing and jigging sambi walk to sit) when the teacher turned to go 
forward the students had stood up and back as before) 
T = “Kelompok yang ketiga, di kelompok telu no?” 
Group three pointed to each other's friends, then advanced one child 
T =” Bacakan didepan” 
S = “Pak ini dibaca semua?’ 
T = “Iya” 
T = ”Rungokno ke lo kancamu moco neng ngarep !’ (Admonished the 
students who speak for themselves) 
S = “Ngeh... ngeh pak” 
T = “Itu didengarkan, itu lo.. !” 
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S = (Almost one silent keypad and facing forward) 
 
 Silence a few moments and then again 
T = “Dengarkan itu lo!” 
S = “Suara kurang keras!” (Asking for the one who reads in front of his 
voice even louder) 
T = “Kas (name of student in front) bantero, koncomu ra krungu” 
(students read aloud) 
T = “Ulangi.. ulangi dari awal!” 
T = ”Rungokno kancamu ke lo!” (Admonishing students who facing 
backward) 
S = “Bentar dulu.. bentar dulu, sekali lagi” 
S = “ Loh pak..” (Shocked to tell to read over and over again) 
T = “Ngko bar iki kelompokmu!”  (Pointing to the student / group who are 
busy from the beginning) 
S = “Sekarang kamu nunjuk temenmu” (Telling the front to pick his friend 
forward) 
S = “Ho.. sek pak rung rampung!” (Confusion) 
T =” Sekarang kamu nunjuk temenmu” (Telling the person in front of him 
to choose his friend forward) 
S = “Sopo yo.. M. Huda” 
T = “Yo maju mengarep” (While pointing M. Huda) 
S = “ Ya pak.” (Forward forward while buttoning the shirt) 
T = “Yang sudah mundur “ (Sending students back to where they live) 
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S = “Heh kono mundur !” (Student M. Huda said with his theme) 
T = “Ayo giliran yang putri maju” (Silent daughter students and pointing 
each other) 
S = ”Wes pak“ 
T= “Neh” 
S = “Neh terus pak...!” 
 
Teacher and student interaction : 
T : “Assalamualaikum wr,wb” (entering class of moderate class condition) 
There was no response from the students, then the teacher repeated to say 
hello. 
S : “Waalaikumsalam wr, wb” 
T : “Hari ini kita akan belajar tentang Penggunaan ToBe” 
S : “Udah pernah itu pak! “ ((high pitch) 
T : “Untuk mengetes kalian masih ingat gak ToBe itu apa saja” 
S :  (Silent) 
T : “Iya bagus, sekarang coba kerjakan yang ini!” (While writing on the 
plates) 
S : “Gah pak wes tau kok!” (Refusing with a lazy tone)  
T : “Semua harus mengerjakan!” (Assertive teacher starts opening the 
book and start writing) 
T : “Heh garap o!” (Reprimand the busy student and speak for himself) 
S : “ Kilo pak tangan e bak-bak i mejo!” ( Blame a friend) 
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S : (There are students who are singing behind and ignore there are 
teachers and friends who are disturbed) 
T : (Angry expression, who was sitting in the chair of the teacher standing 
up and approached the boy) 
T : “Meneng o ganggu liane!” (Giving warning). 
S : “Lha kae yo do rame og pak” (Against while pointing to the others) 
T : “Kandanane ngeyel!” (Leaving the student with an upset face) 
S : “ Trak tak tak“ (Joking alone while mocking teacher) 
T : “ Sudah belum?” 
S : “ Belum pak...” 
T : “Pisan kas rame meneh takkon metu maju!” (Pose a threat to the young 
student) 
S : “ Ho’o wi pak kon maju!” (Another student adds) 
S : “ Hasss tiktik trak trak mlekentis” (expression not afraid of teacher 
threat) 
T : “ Udah ya..” 
S : “ Belum pak” 
T : “ Wes tak elekne ping piro? (Warning to the student) 
S : (Looking down whistling) 
S : “Konen maju ae pak” 
S : “Pak jo bahasa inggris huiruf pak, angka genti” 
S : “Bahasa inggris wolu opo?” 
S : “Eight 3x” (ostensibly seek attention) 
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S : “Wes pak dihapus pak “ 
T : “ Tak enteni 10 menit kudu dadi!” 
S : “ Kosek arh !” (Denied his friend with a tone of annoyance because he 
has not so) 
T : “ Sudah ya!” 
S : “Ih kosek pak !” (With a high tone and raised his hand to not be 
removed) 
S : “ He pak.. lha gitu dong” (Relief) 
T : “Wes dihapus, kesuen!” 
S : “ He sek to pak pak dilukkas ki!” (High tone) 
S : “Hapus,hapus” 
S : “Sek yo pak, pak heru konco ku og wek!” 
Students singing while doing their teacher reprimanded 
T : “Sandi!” 
S : “ Ngopo pak!” (Feeling innocent) 
T : “Sudah ya” 
S : “Kosek pak kosek” 
T : “ Kamu pinjem temenmu” 
S : “Hoo emoh o pak. Mau ra nulis kon nulis, arh yowes moh aku pak“ 
T : “Oke selanjutnya is ...” 
S : “Mboh pak anyel aku” 
S : “Wes iteng meneng o ae” 
S : “Pak ini diisi?” 
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T : “Ho’o” 
T : “Heh meneng ora kowe!” 
(Reprimanding the rowdy students behind sitting up legs and whistling) 
S : “ He lha salae dihapus” (Still with the sitting attitude as before) 
T : “ Metu o nek ra iso meneng!” 
S : “ (Silence) But when the teacher returns, he repeat again whistles) 
When the teacher writes in the writing station the students talk themselves 
to mock their friends 
S : “I..t..e...eng.iteng . hahahaha” 
T : “ Pak iki lo bor e iteng koyo kae!hahahaha” (Pointed to the blackboard 
and taunted his friend) 
T : “Heh!”  
T : “ Sandi!” (Admonishing students who walk behind) 
S : “Ki lo pak jileh pen” 
T : “Heh perhatikan itu jika subjek jamak...” 
T : “Ada yang bisa buat contoh?” 
S : “Saya pak saya” 
S : “I love you pak, i love you “ 
S : “You stupid” (Pointing to his friend) “Ndang tulis og pak cepet og pak” 
(Forcing the answer immediately written) “ You handsome” 
T : “You handsome” (while writing on the blackboard) 
S : “Lo kandani iso to aku” 
S : “Pak pak he iteng pak! Hahaha” (Teasing his friend) 
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T : “Ya kata yang lain lagi” 
T : “He ini lo yang bisa siapa lagi?” 
S : “Sek pak mikir!” 
T : “ Yo sandi maju” 
S : “ Moh pak” (Angry because it was removed) 
S : “ Pak kae tulisan e opo pak?” 
T : “Digunakan jika sabjek berbentuk jamak” 
S : “Oalah” 
S: “Pak sudah pak” 
T : “ Weki ndang digarap! Rasah kemaki” 
S : (Fear of silence and re-work) 
T : “Ini ada soal silahkan dikerjakan dulu, pake is, am, are” 
S : “Pak pak heru.. “ 
T : “Apa?” 
S : “Gak ada apa—apa” (teaser female students) 
S : “Males ngerjakne pak” 
T : “Semua harus mengerjakan” 
S : “Kene pak tak tulisne “ (hangs with waisted hands) 
T : “Lungguh o” 
One of the students came forward 
S : “Pak aku garap nomer iki ya?” (With confidence he immediately wrote 
the fore without the teacher's approval) 
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T : “Sek-sek garapanmu dadekno sek!” 
S : “Alah pak pak” (Go while dancing) 
T : (Correcting student's answer, using student ballpoint but forgot to 
insert student ballpoint of his pocket) 
S : “Satu-satu aku....” (About to sing) 
T : “Heh garap o “ 
T : “Ngopo we! Madep mengarep” 
S : “Sek to pak” (Disputed) 
T : “ Heh” (New student turned) 
S : “Pak wis rampung, koyo ngene e kecil no” 
T : “Go rene” (Matching) (dancing students in front of him) 
T : “Bener” 
S : “Hahaha seratus no pak” 
S : “Oaoe, biji ki ngeneki lo 100” (Showing off) 
S : “Pak iki pak” 
T : “Sek sek go mengarep ae” 
T : “ Garapanmu mana?” 
S : “ Ini pak” (the way forward) 
T :”Ki garapan e sopo?” (angry) 
S : “Garapanku lo pak”( lie) 
S : “Garapanku deng pak” 
T :”We garap ora hayo” 
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S : “Garap no pak” (Against) 
S : “Pak...pak” ( Students sit near the teacher) 
T : “Minggir o sek ra ganggu” (While scoring) 
T : “Sudah silahkan solat duhur” 
S : “Ya pak” 
T : “Wasslamualaikum wr,wb” 
S : “Waalaikumsalam wr,wb” 
 
Teacher and student interaction : 
T : “Kowe kuwi meh nandi?” (Annoyance karna when the teacher will 
start the lesson of the students just walk arbitrarily)  
S : “Meh nguyoh sek pak” 
T : “Ngopo ra istirahat mau alesan wae!!” 
S : “Aku iyo pak” 
T : “Halah rasah kabeh !” 
Teacher explains ToBe  
T : “Ada yang bisa memberi contoh? Apa? “ 
S : “She is my sister” 
When the teacher explains there are students who are themselves behind 
and approached by the teacher 
T : “Rame ae tulisanmu ndhi?” (Open the student's book with an annoyed 
face) 
S : “Iki lo pak!” (Relax while showing his note) 
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T : “Garapanmu ndi? (View other student's notebook) 
S : “Nopo pak?” (Expression of fear because he has not issued a book) 
T : “Seng mbok bukak i buku opo!!!” (Angry) 
S : “Lha lali ra gowo kok pak!” (Against) 
T : “Sudah semua?” 
S : “Jangan dihapus dulu pak!” 
T : “Seng telat nyatet nirun kancane!” 
S : “Sek to pak lagi nulis kok yo “ 
When the teacher in front of a student who suddenly advanced open 
window and stood there for a while. 
T : “Kewe ki ngopo neng kono?” (Throwing lime) 
S : “Yo yo pak !” (Replied, while walking with a high note) 
S : “ Nyoh we!” (Ignorant of his friend by throwing the Capus in front of 
him, then scolded teacher) 
T : “Heh linggrh o!” (The student does not immediately sit just playing the 
eraser without hinting his teacher) 
(When the teacher explained, there were noisy students) 
T : “Raiso lingguh metu wae!” 
S : “Kursiku diregeti og pak!” 
T : “Julian, nulis po metu?!” (Give warning because the students are busy 
and do not write) 
S : “Metu!” (Not afraid of teacher warning) 
T : “Yowes ndang metu!” 
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(The student was sitting indifferent) 
T : “Nulis o” 
S : “Sek pak golek pen” (With the look of no matter how to write a book 
to be thrown into his teacher) 
T : “Huda... huda,,, huda...” (1-3 times new answered) 
S : “Oa oe” (Dances when called) “ Nopo pak?” 
T : “Maju bar iki” 
S : (Duduk sambil mencari buku temannya) (Cheats) 
T : “Geser o sitik gen muat akeh” (Admonishes students who are writing 
on the blackboard not to fill the whiteboard)  
S : “Kingko yo dihapus pak tulis neh!” 
(Refute by turning away) 
T : “Ayo perhatikan semua yang ditulis temanmu itu, dicatat nanti tak 
kasih tugas maju ke depan!” 
S : “Pak wi lo tulisane ra ceto pak, hahaha”  
(Students mock class secretaries who are writing in front) 
T : “Iseh iso diwoco liyane iyo kok” 
S : “Lha yo to pak.huuu” 
(Reply class secretary) 
T : “Heh nulis o ra mung crito ae!” 
(Teachers admonish the students while others are writing, the students are 
just cool talking themselves) 
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S : “Eh...te te lo tet” (Recognizing that there is a teacher behind the student 
just hitting the table and singing) 
T : (Be still and keep an eye on the student's place, until the student writes 
the new teacher away) 
T : “Nan...nulis o!” 
S : “En telotet” (Students just turn around while dance) 
T : “Gilang...lang...gilang” (no answer from students) 
T : “Lang... linggeh!” (Teacher screamed new students fear) 
When the teacher explained suddenly a student came and cut off his 
teacher's talk 
T : “Jadi gini ya....” 
S : “Pak pak.. iki opo pak” 
T : “Blackboard mempunyai fungsi sebagai? Nah fungsinya cari dikolom 
sebelahnya” 
S : “Iki po fungsine pak” 
S : “Blackboard i opo pak?” 
S : “Papan tulis!” 
S : “Fungsine ilho! “ 
T : “Iya ini fungsinya belum ditulis kurang tempatnya” 
S : “Hooo” (shouting) 
T : “ Mas lingguh o ra wirawiri wae!” (Admonishing students who walk in 
front of class) 
S : “Ea..ea” (Road back and forth) 
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T : (The teacher is angry and will throw the book students run and return 
to sit) 
When teachers write suddenly there are students approaching. 
S : “Pak..pak... opo ra iki sek?” (While pointing to the writing on the 
blackboard) 
T : “Sek to linggoh o!” 
S : “Nah ngono lo pak dikei panah” 
In the middle of learning there are students who climbed the table behind, 
and then approached the teacher. 
T : “Medun pora!” 
S : “Lha diitek-itek mbi kae wae og pak” 
T : “Linggeh ngarep!” 
 
S : “ Pak itu artinya apa pak?” 
T : “Mosok ra reti?” 
S: “Ogak” 
 
T : “Sudah ya?” (No students answered) 
T : “Sudah ya?” 
S : “Sek pak kurang siji” 
T : “Udah ya?” 
S : “Sek ki pak” 
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There are students who go ahead of the teacher. 
 
T: “So, can you try to give example of past tense in narrative text?” 
S: “Lha ga bisa Pak, Bapak ngomong apa kene ora mudeng, aku kan 
bukan orang Inggris” 
T: “Yo, dikerjakan semua ya!” 
S: “Banyak sekali....Pak, gak mau Pak, go PR aja Pak yo?” 
T: “Coba kamu artikan kalimat dalam text tersebut! Bag yang the dog 
bla..bla...bla...ayo!” 
S: “Anjing Pak, lha the dog yo anjing nho...hahahaha” 
T: “Okey kalau belum selesai di sini, dikerjakan di rumah aja untuk PR 
ditambah mencari contoh cerita narrative legenda daerah yo!” 
S: “Waduh Pak, tambah akehmen garapane....ga iso dikurangi wae” ga iso 
santai-santai nho Pak neng omah 
T: “Saya tinggal sebentar ya anak-anak, ada tamu yang mencari, 
dikerjakan ya sampai bel istirahat berbunyi” 
S: “Enake Pak, sok sibuk sendiri, malah lungo ga ngajar, kene garap akeh 
bageeet” 
T: “PR nya sudah lengkap semua? Ada yang berani bercerita di depan?” 
S: “Ogah Pak, di depan sereeem...ga berani Pak” (male) 
T: “Suka tidak suka, pertemuan berikutnya ulangan harian!” 
S: “Waaaaah, meksa nho Pak, masa gitu, Bapak presiden aja ga pernah 
maksa kita lho, huuuu” 
T: “Terus yang dipelajati tentang “past tense” dan narrative text”! 
S: “Angel kui Pak, yang lain saja Pak, cara bikin nasi goreng gampang 
Pak” 
T: “Piye cah, sudah paham belum tentang materi ulangan hariannya?” 
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S: “Paham Pak, memangnya si Ucil stupid ngono ga paham-paham” 
T: “Okey, kalau begitu dipelajari ya, pertemuan berikutnya kita ulangan 
harian, jangan sampai ada nilai jelek, yang jelek akan mengulang” 
S: “Huuuuuu, yo soalnya jangan yang berat-berat Pak biar nilai bagus, 
dipikir kita Einstein, jenius, hahahaha” 
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